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ABSTRACT

EXAMINING ONLINE TESTING PRACTICES IN FOREIGN LANGUAGE
EDUCATION THROUGH THE PERCEPTIONS OF INSTRUCTORS AND
STUDENTS: A CASE STUDY

Asma, Kerime
Master of Arts, Department of Foreign Language Education
Supervisor: Prof. Dr. Binnur ILTER
August, 2021, 107 pages

This study aims at examining online exam practices in foreign language education from the
perspective of instructors and students and presenting a clear-cut picture of the current situation.
The research was prepared in accordance with the case study design, one of the qualitative
research methods. The study group of the research consists of 134 preparatory class students
and 26 instructors in the preparatory school of a private university located in a province in
Southern Turkey. The data of the study were collected using online data collection tools due to
the Covid-19 pandemic, which started in December 2019 and is still in effect. For this purpose,
separate opinion forms were prepared for both students and instructors. To analyse the collected
data, quantitative descriptive and comparison analyses and content analysis technique were
used. As a result of the analysis of the data, it was determined that the success levels of the
students in face-to-face exams did not show a statistically significant difference according to
gender, English level or computer skills, but there was an inverse relationship according to their
age. While the stress levels of the students in face-to-face exams did not show a statistically
significant difference according to age, English level or computer skills, they differed
significantly in favour of male students according to their gender. Students' success in online
exams did not show a statistically significant difference according to their gender and age;
however, there was a significant difference in direct proportion to their English level and
computer skills. While the stress levels of the students in online exams did not show a
statistically significant difference according to their age or English level, they differed
significantly according to their gender and computer skills. Accordingly, female students had
greater stress levels than males; It was determined that students with low computer skills had a
higher stress level than students with higher computer skills. As a result of the analysis of the

qualitative data collected within the scope of the research, it was found that the students stated
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the features such as creating a less stressful exam atmosphere, flexibility of the place and better
concentration were the advantages of online exams; connection/technical problems and the
stress associated with these problems, the exam environment being suitable for cheating,
adaptation/concentration problems, finding a suitable place and difficulties in communication
were the disadvantages of online exams. It was determined that the main problems faced by
students in online exams were connection problems/technical problems and sound/noise
problems. Students stated 18 factors that needed to be changed/improved regarding online
exams, and the most mentioned factors were extending the exam duration and removing the
rule to keep the microphone and camera on during the exam. In addition, 11 reasons were put
forward as to why additional time should be given in online exams, the most frequently
mentioned reason was the difference in connection and technical features. While most of the
students stated that they showed their real performance in online exams, some students also
stated that they performed better. The skill that students had the most difficulty in online exams
was listening. They stated that if they had a choice, they would want online exams, and as a
skill, they would most likely want speaking skills to continue to be measured online. As a result
of the examination of the data of the instructors, it was seen that most of the instructors thought
that the online exam practices in their institutions were practical by citing reasons such as
preventing cheating, consisting of open-ended questions, being reliable and sufficient in current
conditions. In addition, they stated that they had problems in four subjects: cheating issues,
connection problems, difficulty in proctoring, and grading problems in online exams. The
instructors also noted that online exams had advantages such as being less stressful, eco-
friendly, easy to grade, flexible in terms of place, time-saving, preparing students for future
professions and encouraging autonomous learning. They stated that the disadvantages of these
exams were an environment conducive to cheating, inadequacy of social interaction, inability
to measure students' skills, being time-consuming and tiring, stressful for both parties,
constraint of using screen and technical problems. For alternative models/techniques for online
testing, they made the following suggestions: project/portfolio evaluation could be conducted,
students' computers could be blocked from opening different pages/browsers during the exam,
plagiarism detection programs could be used, reliable electronic proctoring systems could be
utilized, mirrors could be sent to students, different question types could be used, and these

questions could be presented by shuffling.

Keywords: Online Exams, Assessment and Evaluation, Case Study, University Students,

Instructors



OZET

OGRETMEN VE OGRENCILERIN GORUSLERIYLE YABANCI DiL OGRETIMDE
CEVRIMICI SINAV UYGULAMALARININ iINCELENMESI: BIR DURUM
CALISMASI

Yiiksek Lisans, Yabanci Diller Egitimi Anabilim Dali
Danisman: Prof. Dr. Binnur ILTER
Agustos, 2021, 107 sayfa

Bu arastirmanin amaci, yabanci dil 6gretiminde ¢evrimi¢i sinav uygulamalarmin 6gretmen ve
ogrencilerin goziiyle incelemek ve mevcut durum hakkinda betimsel bir resim ortaya koymaktadir.
Aragtirma, nitel aragtirma yontemlerinden durum c¢aligmasi desenine uygun olarak hazirlanmistir.
Aragtirmanin ¢aligsma grubu, Tiirkiye’nin giineyinde yer alan bir ilde bulunan 6zel bir iiniversitenin
hazirlik siifinda egitimlerine devam eden 134 hazirlik sinifi 6grencisi ve 26 6gretim elemanindan
olusmaktadir. Arastirmanin verileri, 2019 Aralik ayinda baslayan ve halihazirda etkisini siirdiiren
Covid-19 pandemisi nedeniyle gevrimigi veri toplama araglar1 kullanilarak toplanmistir. Bu amagla,
hem &grenciler hem de 6gretim elemanlari igin ayri ayr1 goriis formlar1 hazirlanmistir. Arastirma
kapsaminda toplanan verilerin analizinde nicel betimsel ve karsilastirma analizlerinden ve igerik
analizi tekniginden yararlanilmistir. Verilerin analizi sonucunda, 6grencilerin yiiz yiize sinavlardaki
basar1 diizeylerinin cinsiyete, Ingilizce seviyesine veya bilgisayar becerilerine gore istatistiksel
olarak anlaml farklilagsma gostermedigi, ancak yaslarina gore ters oranl bir iliski oldugu tespit
edilmistir. Ogrencilerin yiiz yiize smavlardaki stres diizeyleri ise yas, Ingilizce seviyesi veya
bilgisayar becerilerine gore istatistiksel olarak anlamli bir farklilasma gostermezken cinsiyetlerine
gore erkek ogrencilerin lehine anlamli bir sekilde farklilik gdstermistir. Ogrencilerin gevrimici
smavlardaki bagar1 durumlari cinsiyetlerine ve yaslarina gore istatistiksel olarak anlamli bir farklilik
gdstermemis, ancak Ingilizce seviyelerine ve bilgisayar becerilerine gére dogru orantil bir sekilde
anlamli farklilasma gdstermistir. Ogrencilerin ¢evrimigi sinavlardaki stres diizeyleri ise yaslarma
veya Ingilizce seviyelerine gore istatiksel olarak anlamli bir farklilasma gdstermezken
cinsiyetlerine ve bilgisayar becerilerine gore anlaml bir sekilde farklilagsmistir. Buna gore, kadin
ogrencilerin erkek 6grencilerden daha yiiksek stres diizeyine sahip oldugu; bilgisayar becerisi diisiik
olan 6grencilerin ise daha iist diizey bilgisayar becerilerine sahip 6grencilerden daha yiiksek stres
seviyesine sahip oldugu tespit edilmistir.  Arastirma kapsaminda toplanan nitel verilerin
¢ozlimlenmesi sonucunda dgrenciler, daha az stresli bir sinav atmosferi olusturmasi, yer esnekligi
ve daha iyi konsantrasyon saglamasi gibi 6zelliklerinin ¢evrimigi sinavlarin avantajlart oldugunu;

baglanti/teknik problemler ve bu problemlerle iligkili olarak ortaya g¢ikan stres, kopya ¢cekmeye
Vi



miisait sinav ortami, adaptasyon/konsantrasyon problemleri, uygun yer bulma ve iletisimde zorluk
gibi durumlarin ise gevrimigi sinavlarm dezavantajlart oldugunu ifade etmistir. Ogrencilerin
¢evrimigi sinavlarda karsilastigi baslica problemlerin baglant1 problemleri/teknik problemler ve
ses/giiriiltii problemleri oldugu tespit edilmistir. Ogrenciler cevrimi¢i smavlarla ilgili
degistirilmesi/gelistirilmesi gereken 18 faktor belirtmis, bu faktorler arasinda en gok belirtilenleri
sinav siiresinin uzatilmasi, mikrofon ve kameranin sinav esnasinda agik tutulmasi kuralinin
kaldirilmast olmustur. Buna ek olarak, ¢evrimi¢i sinavlarda neden ek siire verilmesi gerektigi
konusunda 11 gerekge ortaya koymus, bu gerekceler arasinda en c¢ok dile getirileni baglant1 ve
teknik ozelliklerdeki farkliliklar olmustur. Ogrencilerin ¢ogu cevrimigi sinavlarda gercek
performansin1 gosterdigini ifade ederken bazi 6grenciler daha iyi performans gosterdiklerini de
belirtmistir. Ogrenciler ¢evrimigi sinavlarda en ¢ok zorlandig1 beceri dinleme becerisi oldugunu;
bir tercih haklar1 olsa ¢evrimigi sinavlari, beceri olarak ise en ¢ok konusma becerisinin ¢evrimigi
olarak dl¢iilmeye devam etmesini isteyeceklerini dile getirmistir. Ogretim elemanlarinin verilerinin
incelenmesi sonucunda, O6gretim elemanlarinin ¢ogunun kurumlarindaki ¢evrimigi sinav
uygulamalarinin kopyay1 onleme, agik uglu sorulardan olusmasi, mevcut kosullarda yeterli ve
giivenilir olmasi gibi gerekgeleri 6ne siirerek kullanisli oldugunu diistindiikleri goriilmiistiir. Ayrica,
Ogretim elemanlar1 ¢evrimigi sinavlarda kopya olaylari, baglanti1 problemleri, sinav gozetiminin
zorlugu ve puanlama problemleri olmak {izere dort konuda problemler yasadiklarini ifade etmistir.
Ogretim elemanlar1, ¢evrimici smavlarin daha az stresli olmasi, ¢evre dostu olmasi, kolay
puanlanabilir olmasi, yer esnekligi ve zaman tasarrufu saglamasi, 6grencileri gelecek mesleklere
hazirlamasi ve otonom 6grenmeye tesvik etmesi gibi dzelliklerinin avantajlar1 oldugunu; kopyaya
elverigli bir ortam yaratmasi, sosyal etkilesimin yetersizligi, 6grencilerin becerilerini 6lgmede
yetersizlik, zaman alic1 ve yorucu olmasi, her iki taraf i¢in de stresli olmasi, ekran kullanma
kisitliligr ve teknik sorunlar gibi unsurlarin ise bu sinavlarin dezavantajlari oldugunu ifade etmistir.
Ogretim  elemanlar1, ¢evrimi¢i sinavlara yonelik alternatif olarak  proje/portfolyo
degerlendirmesinin yapilabilecegini, 6grencilerin sinav esnasinda bilgisayarlarinin kitlenerek farkl
sayfalari/tarayicilar1  agmasmin  engellenebilecegini,  intihal  tespit  programlarindan
yararlanilabilecegini, giivenilir elektronik sinav gozetim sistemlerinden yararlanilabilecegi,
ogrencilere kullanmak iizere aynalarin gonderilebilecegi, farkli soru tiirlerinin kullanilabilecegi ve

bu sorularin karistirilarak 6grencilere sunulabilecegi gibi dnerilerde bulunmustur.

Anahtar Kelimeler: Cevrimici Smavlar, Olgme ve Degerlendirme, Durum Calismasi, Universite

Ogrencileri, Ogretim Elemanlari
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CHAPTER |

INTRODUCTION

1.1. Background of the study

As a result of globalization and technological advancements, the world has encountered
many changes from past to present in numerous areas. In recent years, rapid changes and
important developments have been observed in Turkey in basic areas such as technology which
makes people's life easier, economy, politics and culture (Ercengiz, 2020). One of the areas
affected by fast change and developments is educational institutions and the programs
implemented in these institutions (Gelen & Beyazid, 2007). These shifts obviously have

influenced the methods and approaches having been used in education.

Teachers have been obliged to keep pace with the modern technology and do essential
modifications in their teaching. Therefore, explicit updates have been visible in the educational
process recently. While the existing methods and approaches are being revised, brand-new
techniques have come into existence. Contemporary practices in education aim at being
appealing and motivating to the students, simultaneously preserving the educative side of the

courses.

Since the unanticipated outbreak of COVID-19, the world has experienced the change
to the digital world faster than ever. Like everything else, the continuity of educational progress
has become feasible thanks to the advanced technology of today. Distance / Online education
is an education model where educators and students are in different places and a communication
path is established between them (Baskomiircii & Oztiirk, 1996). Regardless of the place they
are in, any student could continue his education with the co-existence of the internet and a
technological device. There happen to be abundant debates on the effectiveness of the education
provided during the pandemic circumstances, yet it is an undeniable fact that both parties —
educators and learners- have been struggling and trying hard to succeed within the current state

of the world.

In addition to all these updates in education, it was inevitable to experience up-to-date

shifts in assessment and evaluation process of the educational practices. The developing world
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conditions have also been decisive in the formation of new ideas in the field of assessment and
evaluation and one of the most striking of these ideas is the online exam (Kip-Kayabas, 2014).
It is a well-known fact that assessment in education is an integral practice in education and
serves critical data regarding the progress of the learners within the program offered at the
institution. Assessment and evaluation, which is the last step of the stages in the educational
programs; is the situations that determine how much of the behaviours desired to be seen in the
student are acquired in line with the pre-determined goals in the education program, if they are
not acquired what the reasons are, and what needs to be done to eliminate these setbacks, and
the processes of making judgments based on these situations (Ornstein & Hunkins, 2009;
Sonmez, 2015).

As in the whole world, the number of institutions providing distance education in
Turkey has been increasing in parallel with the developing technology and increasing needs.
Although many educational institutions were working on online programs to offer prior to the
pandemic, it was an abrupt shift for testing practices. Initially, various methods and techniques
were attempted to be utilized for online testing. Each educational establishment sought to
discover a method accommodating best for their programs and throughout practice, they edited
and adopted their own way to perform the exams online.

1.2. Purpose of the study

The purpose of this study is to determine the views of students and instructors on online
exams and to present a clear-cut picture of the current situation. In line with this purpose, it

was aimed at seeking answers to the following research questions in this study:

1)Is there a relationship between the students ‘success and stress levels in face-to-face and
online exams and their demographic characteristics (gender, age, English level, computer
skills)?

2)What are the students’ views on online testing practices in foreign language education?

3)What are the instructors’ views on online testing practices in foreign language education?

1.3. Significance of the study

This research is important in terms of the characteristics of the study group that it
examines. The online or distance teaching process, which became more important in our lives,

especially with the Covid-19 pandemic, has started to be used more widely with the developing
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and renewed education applications. Assessment and evaluation activities have a special place
in these applications, which have become inevitable to be used in the future thanks to the
advantages they offer. Although it already has some disadvantages, these disadvantages will be
eliminated with systemic developments and updates, and it will be possible to carry out more
effective and convenient assessment and evaluation activities. In this study, the current situation
has been tried to be revealed by examining the views of students and instructors about online
exams in the context of foreign language education in detail. As a result of carrying out similar
studies in different fields, a holistic situation analysis for online exams will be obtained. In this
way, these and similar studies will play a role as a guide in improving the system, eliminating
its deficiencies and problems. When evaluated in this context, it can be said that this study is
important for both foreign language education and other disciplines and fills the gap in the

relevant literature.

1.4. Scope of the study

This study aims at determining the views of students and instructors on online exams
and to present a clear-cut picture of the current situation. To attain this goal, a research design
consisting of 134 preparatory school students and 26 instructors at a private university in
Southern Turkey was created. In the study, the case study design, one of the qualitative research
designs, was adopted. The research data were collected through online opinion forms in the
2020-2021 academic year. Separate forms were prepared for both students and instructors. The
collected data were analysed through quantitative data analysis and content analysis technique.
The findings obtained were presented in tables with examples of participant statements. Based

on the findings, conclusions, discussions and suggestions were put forth.

1.5. Limitations of the study

The research data is limited to the data of the preparatory students studying in the
preparatory class of a private university in the south of Turkey and the instructors who teach
these students. In addition, data in the study were obtained using online data collection
platforms due to the ongoing pandemic conditions. Finally, the case study design, one of the
qualitative research designs, was adopted in the research, and qualitative data were emphasized

in the collection of data.



1.6. Assumptions

The data of this research is based on student and instructor statements rather than official
data. For this reason, it is assumed that the participants of the research answered the questions
sincerely and intimately, and avoided comments and statements that would manipulate research

findings.

1.7. Functional Definitions and Use of Concepts

Assessment / Measurement is observing a quality and showing the result of the
observation with numbers or other symbols (Turgut, 1997). Determining the qualities to be
measured, specifying the numbers and symbols suitable for this quality, matching the qualities
and quantities, and making the assessment in accordance with the rules are respectively the
stages of the assessment process (Baykul, 2015).

Evaluation, on the other hand, is the process of comparing the assessment result with a
criterion and in this way reaching a decision about the feature determined by the assessment
result (Ozgelik, 2010). Evaluation, as understood from the definition, is based on three basic
elements: the assessment result, the criterion, and the comparison and decision of these two

elements. In this study, these terms are utilized interchangeably.



CHAPTER I

LITERATURE REVIEW AND RELEVANT STUDIES

2.1. Foreign Language Education

The main element of communication is language (Erdem & Eskimen, 2019) and it is a
tool that has its own rules and provides communication among people within these rules. Aksan
(2007) sees language as versatile and defines it as a highly developed system conveying
thoughts, feelings and wishes to other people and language utilizes the units and rules which
are common in a society in terms of sound and meaning. Besides, language is the main element
that gives everything and its existence to humanity as a gift; the starting point of human
adventure (Karaagacg, 2005). Language is what makes people privileged and powerful (Polat,
2006).

The language that the individual does not have the opportunity to use for communication
with the environment he lives in and acquires for some purposes is called foreign language
(Sahin, 2013). As it can be noticed, foreign language is acquired by the individual, not through
environmental interaction, and learning a foreign language continues with a planned program

in language education centers, preparatory programs of universities, schools, etc.

During the years of 1950s, after the Second World War, English became the most
preferred foreign language in primary, secondary and higher education institutions in Turkey,
as in the rest of the world (Bayyurt & Akcan, 2014). English is the most widely taught language
in the foreign language teaching field in schools in Turkey (Cakir, 2018). This can be an
indication of how important and international English has become as a foreign language. The
major purpose of teaching English as a foreign language is to acquire and advance the students’
communication skills, which consists of the ability to understand and express both in oral and

written levels.

Teaching can be defined as the process of creating intellectual, emotional and physical
change in the student in order to achieve a series of desired goals (Gronlund, 1985). The primary
purpose of quality education is to train people with the power and equipment to change, and
education is to train people with the knowledge and skills that can both adapt to the
developments around them and solve the problems they may cause (Polat, 2006).



The characteristics of a student in the Foreign Language Curriculum are as follows

(MoNE, 2017a):

They constantly speak English in class.

They actively participate in the lesson and constant interaction of the learners
throughout communicative activities is expected.

They use real-life English and use it effectively in different contexts consistently.
They learn all of the four language skills integrally, in parallel with the acquisition of
the mother tongue.

Their in-class and out-of-class learning is encouraged so as to make them responsible

individuals.

The characteristics of the teacher in the Foreign Language Curriculum are as follows

(MoNE, 2017a):

They act as role models for their students by constantly speaking English in class.
They use different types of communication such as classwork, group work, pair work
and individual work.

They teach unfamiliar subjects in English by structuring them on the subjects students
already know.

They allow students to deduce meaning from context and/or from given clues.

They show tolerance to students for mistakes and mispronunciations during speaking
activities and use the correct form themselves, or they take notes to focus on the
mistakes without giving the student's name after the activity for giving delayed
feedback.

They praise and give positive reinforcement to increase students' desire and motivation.
Explain the rationale underlying language learning in general with specific language
learning activities.

They encourage, direct and guide students to learn English autonomously.

The critical threshold in foreign language education is intercultural interaction, in the

meantime, the socio-cultural differences of individuals should be considered and an interactive

language education model should be adopted (Yigit, 2017). Some studies focus on alternative

evaluation methods that consider individual differences (Coruhlu, Nas, & Cepni, 2009); and

result in a product and process-oriented evaluation (Yilmaz, 2018). Moreover, researches also



reveal that traditional product-oriented assessment methods for classifying learners are not
curative (Basol, 2013; Coruhlu et al., 2009; Kirik, 2008; Yilmaz, 2018).

2.2. Assessment and Evaluation in Language Learning/Teaching

The competency of a country in education shows both the development of that country
and the place of its economy in the world. According to Tan (2014), when education is viewed
with a system approach, the elements of the education system —like in every system- are input,
process, output and evaluation. Therefore, the supplementary component of the educational
process 1is assessment and evaluation activities. The answer to the question “How much has
been learned?” at the end of the educational process is obtained through assessment and
evaluation. As a result of this process, whether or not desired behaviours emerge or to what
extent they are revealed, determining learning difficulties, specifying the effectiveness of
education programs, methods and techniques, guiding students and evaluations for similar goals

are all based on valid and reliable assessment results (Kan, 2017).

Assessment and evaluation processes, which have the quality of control over the
education procedure, are included in every stage of the education. So as to be informed about
the learning of the students, a teacher has to go through a three-stage process. The teacher first
digitizes the answers of the students to the questions by utilizing the prepared test, then
summarizes the results with tables or graphs to make the numbers more meaningful, and at the

last stage makes a decision about the students (Berberoglu, 2006; Cikrik¢i-Demirtasli, 2014).

Assessment and evaluation consist of the basic concepts as assessment, evaluation and
determining the situation. Assessment is the observation of whether a certain object or objects
have a certain feature, and the degree of ownership, if any, and expressing the results of
observation with symbols, especially with numbers. Evaluation is decision-making, and Turgut
(1997) defined it as the job of making a decision by comparing the assessment results with a

criterion.

In the educational process, various decisions are taken depending on the student's
abilities, level of development and advancement potential. Determining these qualifications is
a systematic assessment and evaluation process. The information obtained as a result of
assessment and evaluation is utilized in making decisions about teaching, grading, guidance

and counselling, curriculum, administration, and diagnosing students' development levels,



interests and abilities (Cepni et al., 2011) and decisions about selection and placement of
students (Semerci, 2015).

With the help of assessment and evaluation processes, how successful the teacher is in
decreasing the learning deficiencies of the less successful students, in gaining the teaching
objectives, in guiding the students in the teaching process and in motivating the students are

revealed.

In order to reach an accurate and useful value judgment, the assessment results must be
valid and reliable, the evaluation must be based on a valid criterion, the evaluation procedures
must be done without errors, and they must give a practical value judgment for the educational

decisions concerned (Turgut & Baykul, 2015).

Concurrently, the most important data source of administrators, teachers and parents is
the results of assessment which aids to determine the effectiveness of the knowledge and skills
in implementing (Arikan et al., 2014; Cepni et al., 2011). Five principles can be suggested to

be selected and used for meaningful instructional assessments (Nitko & Brookhart, 2016):
1- Being clear about the learning objective to be evaluated,

2- Ensuring that the assessment techniques chosen match each learning objective,

3- Confirming that the needs of learners are served by the selected assessment techniques,

4- Assuring that various indicants of achievement are used for each learning objective as much

as possible,

5- While interpreting the assessment results or helping students interpret them, it is necessary

to insure that the limitations of these results are taken into account.

Representatives from the American Federation of Teachers (AFT), the National
Education Association (NEA) and the National Council on Assessment in Education (NCAE)
formed a committee and published a report in 1990 on the competencies that teachers should
have in the field of assessment and evaluation. According to this report, there are seven
assessment and evaluation competencies that teachers should have. Below are the competencies
that teachers should possess (Grounlund & Waugh, 2009):

1- To be able to choose and develop suitable assessment and evaluation methods for education,

2- To be able to implement, score and interpret both externally sourced and self-produced

assessment methods,



3- To be able to plan teaching, develop a curriculum, use the results of assessment on

development of each student and school level,
4- To determine the status of students, being able to develop valid grading procedures,

5- To inform the students, parents, other educators and interested parties about the results of the

evaluation,

6- To be able to understand unethical and illegal as well as inappropriate assessment methods

and information.

In Turkey, in the study of the Ministry of National Education (MoNE) (2017) in which
the general competencies of the teaching profession were determined, “Planning Education and
Training”, “Composing Learning Environments”, “Administering the Teaching and Learning
Process” and “Assessment and Evaluation” are stated as that teachers should possess these
competencies within the professional skill competency area. The proficiency indicators within

the assessment and evaluation field-competence mentioned in this report are:

1. Prepares and uses assessment and evaluation tools suitable for the field and developmental

characteristics of students
2. Uses formative and summative methods in assessment and evaluation
3. Makes assessment and evaluation objectively and fairly

4. Gives accurate and constructive feedback to students and other stakeholders according to the

assessment and evaluation results
5. Reorganizes teaching and learning processes according to assessment and evaluation results.

Foreign language teaching is an area where there are always great debates in assessment
and evaluation and where these processes are mostly blamed by students, families and even
teachers (Ozmen & Balgikanli, 2012). This indicates that assessment and its tools have an
important place in foreign language teaching as teaching language consists of four skills which
are listening, speaking, writing and reading. The main purpose of the assessment is to ensure
the improvement of the learning capacity of the student (Kesen, 2019) and to reveal effective
and complete results about the success of the student. The validity and reliability of the prepared
or selected tool are of great importance to ensure this. Moreover, assessment and evaluation
play an active role in the progress of the foreign language education program in the targeted
direction, determining its quality, seeing how much difference there is between the target point

and the point reached, and recognizing the reasons for this gap (Sahin, 2018).
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The development process of the students, their learning and language development
levels are designated by the teachers via using various evaluation tools. A well-designed

assessment system in foreign language education:

e Assists students discover what they know, understand and can do.

e Shows the students' level of development.

e Helps to plan the future learning process.

o Allows evaluating the standards that students are expected to reach in a certain period.

e Helps to describe how students can learn and do better.

e By sharing assessment results, provides information to the teacher, the student himself, and the
parents about the student's learning process.

e Aids teachers and relevant people to make decisions about the implementation, monitoring and
development process of the program.

e Supports the teacher while evaluating the adequacy of the methods and approaches used in the
curriculum.

o Plays a critical role in identifying the areas that students have difficulty in comprehending, their
weaknesses and knowledge gaps.

o Facilitates the teacher to design approaches and learning-teaching processes that will improve
students' learning (MoNE. 2005).

Evaluation for foreign language teaching can be done both during and at the end of the
course, or it can be provided for the whole class or just one person. Large scale events, formal
or informal, are included in the assessment and evaluation. These can be both regular
assignments and tests executed in certain periods (Abbott & Greenwood, 1985). Ceyhan (2007)
states that the major aspect is to give the student the pleasure of success in exams. According
to the constructivist approach, assessment should both contribute to the student's learning and
enable the teacher to have an idea about the student's current thoughts and knowledge.
Evaluation should not be a tool that pleases some students and worries others (Cakici, Gemici
& Ozsevgeg, 2008). Assessment and evaluation studies in foreign language education can be
done in various ways. The vital part is to choose the type of assessment that suits the learners'

needs most.

It is expected from foreign language teachers to have acquired an assessment and
evaluation skill that can lead to healthy and reliable results in different areas of the language
teaching process. As a feedback source, the assessment and evaluation phase should not be seen
only as a tool to conclude the success level of students. Assessment and evaluation are resources

to be used in determining both the effectiveness of the activities that teacher benefits from and
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the efficiency of the educational process. In summary, assessment and evaluation guide the flow
of the educational process. It concretizes the deficiencies of the process and also points out in

which areas alterations are needed.

2.3. Types of Language Assessment

2.3.1. Formative Assessment

Throughout teaching, assessment and evaluation processes are carried out in order to
constantly monitor the development of the students and to identify the learning deficiencies and
problems. This type of process is known as formative assessment (Semerci, 2015). It is
performed to identify and remove students’ learning weaknesses, to enhance their learning. As
Ozgelik (2010) stated, it is a type of evaluation aiming at monitoring the students' progress and
made at the end of each unit of the course to comprehend whether or not each student has
learned what they need to master in each unit, and also what their deficiencies are. This
assessment must be completed before each student moves on to the next unit or learning area.
The purpose of diagnostic evaluation is to determine the causes of existing learning problems
and to organize plans for their solutions (Linn & Gronlund, 1995; Simsek, 2013). It provides
continuous feedback to the program and in this type of assessment, a control system is

established in order to take remedial measures (Demirel, 1999).

Evaluation occurs within a process and there is a continuous circulation in it. This type
of assessment should be seen as a part of the teaching process. The main function of it is to
identify learning difficulties and difficulties in each unit as teaching continues. The purpose of
formative assessment is to guide learning and teaching (Harlen, 2005). It is a form of evaluation
that guides the teacher with the feedback received from the student and helps him/her find the

deficiencies in the student and draw a path accordingly.

Student success should not be evaluated for grading or other purposes depending on the
results obtained. Increasing the efficiency of teaching and learning is the main purpose of this

assessment.

2.3.2. Summative Assessment

The teaching process occasionally requires making the decisions at the end. In
summative assessment, many decisions are made based on the grades given (Semerci, 2015). It

is a type of assessment that evaluates the acquired behaviour, skills and characteristics of the
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students and it is executed at the end of the program or course. The purpose of this evaluation
is to determine the level that the students have reached in the process of the education, the
degree of the students in reaching the goals of the educational programs and the power of the
program to achieve this. (Yasar, 2017). The purpose of the summative assessment is to grade
the student and reach a decision about the student's proficiency level (Basol, 2013). This is
mostly done by achievement tests. Thus, all the features that are desired to be acquired by the

student are targeted to assess.

Generally, at the end of the teaching process (sometimes within the teaching process),
decisions are made regarding the student, teacher and program, by examining whether the goals
set by the program have been achieved or not. The data to be used in this type of evaluation are
obtained by tests applied at the end of the course (general exam) embodying all the topics of

the course or within the teaching period (midterm exam) including a few units (Tekin, 2000).

Another aim of this assessment type is to enhance and support student learning. As it is
known; sensitive, accurate, appropriate and supportive assessment and evaluation is a
requirement for learning (Tan, 2006). Therefore, teachers should be aware of the benefits of

assessment and evaluation for themselves and their students.

As in all other studies, individual differences should be carefully and meticulously
considered in assessment and evaluation activities. The aim is never to judge students, or to
criticize them; the goal of carrying out this evaluation should be as an activity to support their

academic, social or cultural development and guide them (MoNE. 2017).

2.3.3. Norm-Referenced Assessment

This is the evaluation made on the criteria determined according to the assessment
results (Giiler, 2018; Kaya & Semerci, 2017; Sahin, 2018). In norm-referenced assessment,
each individual is evaluated according to the evaluation result of the class or group he is in, and
thus his success in his class or group is determined (Nartgiin, 2007). Norm-referenced
assessment is commonly created to measure language skills, such as English proficiency,
academic listening skills and reading comprehension (Brown, 2005). Norm-referenced exams
can be used to see the differences among students and to form classes according to their level.

The well-known TOEFL is a decent example of norm-referenced assessment.

Norm-referenced assessment includes the type of evaluation where each student's exam
result/score is interpreted by comparing it with the scores of other students taking the exam.

Norm-referenced assessment is interpreted through the concept of normal distribution. Student
12



scores are below or above the normal, and the success or failure is interpreted according to this.
The "bell curve" evaluation method in which the passing grade is determined by taking the
average grade of the class is an example of norm-referenced assessment (Atilgan, Kan &
Dogan, 2017).

Followings are the vital features of the norm-referenced assessment:

e One student's acquisition is compared with all other students' percentage of their
performance (in the exam)

e The student's skills and acquisition are measured

e It is aimed to ensure the continuity of the student's general success or abilities in the
language

e Itis quite long, contains many subtitles and covers a wide variety of content

e The student has little or almost no knowledge about the content of the questions that
may be located in the exam (Brown, 2005).

2.3.4. Criterion-Referenced Assessment

The criterion-referenced assessment approach, which can be defined as the opposite of
the norm-referenced assessment approach, involves the types of exams prepared with content
and methods that reflect the objectives, content and practices of foreign language teaching
programs, and in which student success is scored and interpreted with criteria determined
according to the objectives. It is the evaluation made according to the criteria determined before
the assessment process takes place (Giiler, 2018; Sahin, 2018). In criterion-referenced
assessment, each individual is assessed with his own success and the learners in a class or a
group are evaluated independently from each other (Kaya & Semerci, 2017). As an illustration,
a student who will be considered successful with a score of 60 or more, regardless of the scores

of other students, is evaluated as norm-referenced.

Teaching objectives are determined depending on the course, the program, the education
policy of the school and the state. The student's grade displays how much of the goals he
acquired in terms of knowledge and skills without comparing with the grades of other students
who took the exam (Davies, 1990). The purpose of criterion-referenced assessment is to obtain
the student's level of comprehension of the subject taught in each lesson. While evaluating the
knowledge or skills that the student has learned or acquired during the lessons, the focus is not
on the distribution of scores, but on the knowledge and skills of each student (Bachman, 1990).
In most cases, students know in advance what content questions and assignments they will
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encounter in order to achieve each goal. Therefore, it is meaningful that the objectives related
to the course content are also seen in the content of the questions (Bachman, 1990; McNamara,
2000).

Criterion-referenced assessment has many positive features. Firstly, certain skills and
concepts are clarified. Also, the student's competencies and inadequacies in a particular field
are explained. Secondly, one student's performance is not compared with another student's
performance. Thirdly, the student's progress can be monitored constantly. Therefore, the
performance of the student pre, while and post-teaching can be determined. Lastly, it allows the
assessment of the level of achievement of the goals determined according to the needs of the

student.
Below are the essential components of the criterion-referenced assessment:

v The extent to which a student has learned what was taught or the percentage of his
success is determined.

Defined goals specific to language learning are measured.

It is aimed to see at what level each student comprehends what is taught.

It has a short, well-defined structure that covers many subtests with similar content.

AR NEENEEN

The student knows exactly what the test content is (Brown, 2005).

2.3.5. Direct Assessment

Direct assessment is to directly measure or observe the feature to be measured with an
assessment tool that is directly related to it (Giiler, 2018; Kirik, 2008; Sahin, 2018). If the
feature to be measured can be observed directly or measured with an instrument of the same
type, it is a direct assessment. This assessment type is also called basic assessment (Turgut &
Baykul, 2015). It is the expression of the observation that results with numbers and symbols by
directly observing the values of the variables subject to the evaluation without any other
variable being interfered with (Atilgan, 2012). To illustrate, an example of direct assessment is

the measurement of the height by meters and finding 185 cm.

It is not essential to have an assessment tool in this assessment where the quality of the
measured and the characteristics of the assessment tool are the same. Measuring the length of
any object with a measuring tool of the same quality is direct assessment, and the evaluation of
features such as gender, which can be directly observed without any mediator, is also direct

assessment (Giiler, 2018).
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2.3.6. Indirect Assessment

In some cases, we cannot assess the variables that we want to evaluate by directly
observing. In this case, we need to observe the variable or feature that we want to assess with
the help of another variable or feature (Atilgan, 2012). This type of evaluation is called indirect
assessment. The indirect assessment process is the evaluation of a feature that cannot be done
without the help of another variable. To illustrate, a student's intelligence test with 118 points

and a person's academic success are indirect assessments.

Indirect assessments are generally conducted in education (Semerci, 2015). Although it
is not possible to evaluate academic success directly, it is possible to assess it with tests. For
instance, with the intent of determining the degree of the students’ success for a course, the
answers given to the questions (directed to the students while assessing) are accepted as the
indication of the success of the students in the course (Yasar, 2017). According to Giiler (2018),
the assessment of cognitive and affective behaviors in social sciences is indirect assessment.
Additionally, it is vital to bear in mind that some characteristics that we take as indicators of

intelligence are what we actually evaluate, not the intelligence of the student.

2.3.7. Discrete-Point Assessment

In discrete-point assessment, it is intended to test each element at a time, in other words,
item by item (Hudges, 2003), which focuses on the assessment of the students’ knowledge from
various grammar forms (Hidri, 2018). The idea behind the discrete-point testing is that language
is perceived as dissectable; therefore, its components can be assessed separately (Resla, 1996).

Thus, the goal is to evaluate the student’s language skills by using various sub-tests.

2.3.8. Integrative Assessment

Oller (1979) claims that language learning is a set of unified skills, thus testing them
one by one is not plausible. That is to utter that learners are to be assessed with their multiple
linguistic competences simultaneously. Integrative assessment involves a combination of many
different language elements in order to succeed in the test. Cloze tests, in which overall success
of the student is to be assessed, can be a good illustration for integrative assessment. Likewise,
by virtue of integrative assessment, a combination of different skills is assessed with the aim of
evaluating the ability of the students to comprehend and internalize the information (Hidri,

2018). Hence, integrative assessment values all the skills equally. It is advantageous to utilize
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this assessment type in that it has high validity and reliability and also enables grading the
students objectively (Eckes & Grotjahn, 2006).

2.4. Principles of Language Assessment

2.4.1. Validity

In order to make a meaningful evaluation, it is necessary to refer to validity. Validity is
a concept related to the characteristics of test scores and indicates the consistency of students'’
assessment results and their use. This term refers to the convenience of the assessment tool to
the targeted feature to be assessed (Goger, 2018). Stated in other words, a test contains validity
in the event that it accurately measures what it is supposed to measure (Brown, 2004; Coombe,
2018; Rogier, 2014). Validity is a concept related to how accurately the test measures the
characteristic of the individual (Biiyiikoztiirk, 2016) and attributes to students' assessment
results and the consistency of their use of those outcomes (Nitko & Brookhart, 2016). Baird et
al. (2013) define it as the main conceptual tool used by assessment professionals to question

evaluation policy and practices.

It is declared that the validity of the exam extends providing that the questions, supplied
as an assessment tool, contain all the topics and the number is determined with a balanced
distribution (Giingdr, 2001). In order for the information to be collected for the development of
the students to be as accurate and valid as possible, during the implementation of the exams,
teachers should take into account the physical conditions of the classroom, the positive attitude
and motivation of the students to answer the test, whether the day and time of the test is

appropriate, and whether the students are affected by any external factors. (Berberoglu, 2006).

There are some points that should be considered when questioning the validity of the

assessment results. These are:

1. The concept of validity involves the ways of interpreting and using the results of the

evaluation, not the assessment procedure per se.

2. The validity of an assessment tool is limited to the group and purpose from which it is
obtained. Therefore, evaluation results have different degrees of validity for different situations

and purposes.

3. Only after several types of validity evidence have been studied and put together should a
decision be made about the validity of the use or interpretation of the evaluation results.
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4. Validity is the judgment reached only after obtaining evidence from all relevant areas.

2.4.2. Reliability

Reliability is described as an indispensable characteristic of assessment. Reliability, in
its shortest definition, means consistency in assessment. This term is a concept that expresses
assessment results’ degree of not containing random errors (Baykul, 2015; Tekin, 2000; Turgut,
1997). In another sense, Turgut & Baykul (2015) defines reliability as the degree of sensitivity
of the assessments. Besides, Giiler (2015) states that reliability can also be expressed with

concepts such as consistency, stability and sensitivity.

Reliability, like validity, is a notion related to the scores or results obtained from
assessment tools. In order for the decisions made based on the results that are obtained from the
assessment tools to be accurate, the reliability of the assessment results gains importance. In
other words, reliability shows the level of non-differentiation in student evaluations when
students take the same test at different times, when the same task is scored by different teachers,
and when different equivalent tests are administered at the same or different times (Yilmaz,
2011). Although the reliability value cannot be determined precisely, it is a value that can be
estimated (Cikrik¢1 Demirtash, 2014; Nitko & Brookhart, 2016).

Showing the same stability in every assessment indicates that the assessment tool has
the quality of reliability (Ercan & Kan, 2004; Goger, 2018; Ozbek, 2017). Furthermore,
reliability, which is expressed as the consistency of test results in assessment and evaluation, is
persistent when the same test yields similar results in different implementations (Tafazoli,
2018).

As the number of questions in the assessment tool increases, the reliability parameter
also increases (Sahin, 2018). The reliability of a test is measured with indices such as Split-Half
Method, Kuder-Richardson Confidence Parameter, Cronbach Alpha Confidence Parameter,
Theta Confidence Parameter, Omega Confidence Parameter and Guttman Confidence
Parameter (Ercan & Kan, 2004). Reliability coefficient (a number between +2, -2) or standard
errors (degree and amount of change between students) are reported when explaining reliability
levels (Yilmaz, 2011).

Reliability requires a number of statistical processing and is determined by
communication methods. Hence, sufficient evidence cannot be presented about the reliability
of the evaluation results by making a logical analysis.
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2.4.3. Practicality

Practicality (also called test practicality) refers to how practical, feasible and affordable
a test is (Cohen & Swerdlik, 2013). On the other hand, Tekin (2000) defines practicality as the
ease of development, reproduction, application and scoring of a test. From this viewpoint,

practicality can be detached to the headings of affordability, scoreability and applicability.

Considering how long an exam takes, what kind of tools are used in the exam, how long
the exam evaluation phase will take, how many people are required for the assessment, the cost
of the exam (whether it is economical or not), the safe storage of the exam papers, etc. indicates
whether it has practicality (Hughes, 2003; Clark & Lett, 1988; Brown, 1987).

The assessment tool that is more time- and cost-efficient in its development,
implementation and evaluation phases has the feature of being practical (Gtiler, 2018).
However, if a measure taken to increase the practicality of the tool will affect more important
features such as reliability and validity, it would be more appropriate to abandon it (Karaca et
al., 2014). Therefore, the practicality of an assessment tool depends on providing the right

balance of reliability, validity, and practicality for its intended use (Tafazoli, 2018).

The practicality criterion only cannot be considered as sufficient for selecting an
assessment tool/technique. For an exam, the validity and reliability qualifications are much
more important than practicality. Especially, as the most important quality, validity is an
indispensable element of an assessment and evaluation tool (Bachman & Palmer, 1996; Harmer,
2001).

2.4.4. \Washback

It is the common opinion of the authors working in this field that the effect of foreign
language exams on language teaching is very strong and that this effect, known as washback,
is generally negative (Alderson & Banerjee, 2001; Brown, 2001; Brown, 1987; Hasselgreen,
2004; Hughes, 2003; McNamara, 2000). General assessments for selection and placement have
a huge impact on education. The effects of exams, which are of great importance in the life of
the student and his/her family in terms of their results, on the motivation of the student,

classroom activities, school, education system and society in general, are obvious (Wall, 2005).

The results of the studies manifest that teachers do not focus on listening and speaking
skills, which are not assessed in the exam, they tend more towards reading and writing activities,
they use exam-oriented materials instead of textbooks, and they choose titles and text types of

the exams (Wall, 2005). Teachers evaluate students according to the evaluation forms of the
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previous exams and make the scoring in a similar way. In these studies, it was detected that the
washback effects of the tests were reflected in the teaching content (Wall & Alderson, 1996).
Turner (2001) defines the effectiveness of the reflection of the washback effects of exams on
teaching content, techniques and activities as “learning shaped by exam techniques = exam-

based teaching”.

It is fairly important to look over the washback effects of tests on society in terms of the
political and social dimensions. As an illustration, Davies (1990) claims that certain groups are
disadvantaged because of their unequal background knowledge, and this is reinforced by exams.
Shohamy (2001), on the other hand, emphasizes that education standards suitable for the middle
class are established through examinations, that better job opportunities are provided in this
way, low-income groups, minorities and immigrants are excluded through testing, and that this

effect creates behavioral changes and disciplines these groups.

Major reasons for the negative effects of the washback can be test techniques and
content, and the failure to provide reliability and validity criteria in the tests. Additionally, as
stated by authors such as Davidson and Lynch (2008); Brown and Hudson (2002), the fact that

the test content does not overlap with the curriculum goals causes the negative washback.

Discussions on how to eliminate the negative washback effects of exams have brought
along discussions on alternative assessment and evaluation approaches and techniques, and
methods have been sought for measures to be taken. Preparing exams with different content
and techniques instead of monotype exams in assessment and evaluation practices may set an
example for elimination. Therefore, the student is prevented from studying on the content and
methods of the exam, and it is ensured that he works on what he needs to learn. The use of
different techniques reflects real life and helps the student understand which techniques he
expresses himself better. Thus, the student has a chance to discover his own learning and
express it. Since the use of different types of assessment and evaluation techniques in the exams
will naturally affect the teaching content and methods, it will enrich the teaching practices by

saving them from monotypic.

2.4.5. Authenticity

Authenticity is the degree to which the characteristics of a particular language test task
match those of a target language task (Bachman & Palmer, 1996). According to Brown (2001),
as long as the language of the exam items is natural, items are context-based and tasks have
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real-life situations, the assessment is authentic. In addition, the tasks should be correlated with

daily life and appealing to the students.

Authenticity is correlated with construct validity, which is very significant in terms of
validation, in that it supplies information about the degree of the generalization of the score
interpretations (Bachman, 1990). Aside from this, students' perceptions and performance are
influenced by authenticity. By taking these points into consideration, teachers' usage of
authentic tasks for evaluation processes has great significance (East, 2008). Consequently,
validity, reliability, practicality, washback and authenticity are the main principles of language
assessment and evaluation; thus, it is required that teachers design the exams by keeping a

balance among these principles.

2.5. Test types

2.5.1. Proficiency Tests

Hughes (2003) states that “Proficiency tests measure people’s ability in a language,
regardless of any training they may have had in that language.” They are the types of exams
that each institution, school or program prepares and evaluates in line with its own proficiency
criteria. Exam content and question techniques are not determined according to the content and
practices of any foreign language teaching program. Exam content and question formats are not

standard and may vary according to each institution. Likewise, rating systems are non-standard.

Proficiency tests identify whether language is used creatively (Lowe, 1988). Broadly,
proficiency exams, which are conducted to evaluate or determine the general knowledge and
skills required or demanded when admitting students to educational institutions, are very
general in nature and are not associated with the content and objectives of any language
program (Hughes, 2003; Valette, 1977).

Proficiency decisions should be made on the basis of norm-referenced proficiency tests,
as they require recognizing the student's overall proficiency level, which is derived in
comparison with other students. Because norm-referenced evaluations have all the necessary

qualifications to make such decisions (Bailey & Brown, 1999; Harmer, 2001).

Proficiency exams are carried out in order to decide according to which criteria the
students joining the program will be placed or whether the students who want to transfer from
a certain program to another program have achieved the necessary language proficiency
(Brown, 2005; Brown, 1987; Herzog, 1988). Aside from the latter, at the request of centers
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responsible for language education, proficiency exams are frequently performed in an attempt

to compare schools or certain education systems.

2.5.2. Placement Tests

Placement tests are exams that foreign language teaching programs subject students with
different knowledge and skill levels. In order to determine student needs in the context of
qualification, the student's knowledge and skill level need to be clarified. Placement tests are
held in order to make decisions about which knowledge/skill level the student is and to place
students with similar knowledge/skill levels in the same classes.

Here, the main aim is not to assign grades to the student, as it is to ensure that the student
is placed in the most proper program (or class) according to the grade he/she has received

(Giiler, 2018). In other words, there is no outcome as passed or failed.

Teachers benefit from this type of exam when they encounter students from different
skill levels in the classroom. In that, it is important to create a class of students with similar
knowledge and skills in order to determine the content and duration of the curriculum
(Bachman, 1990; Bailey & Brown, 1999; Harmer, 2001; Hughes, 2003). Therefore, it is
meaningful to compare placement tests with proficiency tests in order to clarify their
qualifications. With the clarification of their functions and the obligations they undertake, at
first glance, it is seen that the proficiency and placement exams are similar to each other since

both tests assess general knowledge and skills.

As the proficiency tests are so general, they are created to evaluate a wide range of
abilities/skills ranging from beginner to native language speaker level. Placement tests,
however, are specifically linked to the established program and assess a very limited range of
ability/skill areas and curriculum content. Thus, it effectively separates the students in the
program according to the levels and determines the level of course content that the student can
benefit most from. In this case, both proficiency and placement tests must be norm-referenced
as it is more convenient to make conclusions according to the level determined by comparing
the knowledge and skills of the student with the other students. Placement exams should be in
accordance with the teaching goals and contents of the program administering the exam.

However, proficiency tests are not exams created with this approach.
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2.5.3. Diagnostic Test

This test type is implemented to define the pre-learning of students, which is to
recognize their entry-level and to form a basis for the evaluation of their development. It is
mostly executed to become familiarized with students upon their entry to the program. Ability,
recognition, placement and exemption tests are the assessment tools used in this evaluation
(Demirel, 1999). Conducting tests for students who would like to enrol in a foreign language
course and placing the students in the appropriate levels according to the results of these tests
can serve as examples for diagnostic tests.

The assessment and evaluation processes to be carried out before the learning process
Is undertaken to determine students' interests, readiness levels, abilities and to what extent
students have acquired the knowledge, skills and attitudes that should be obtained at the
previous learning (class, level or school) level and to place them the appropriate school,
program or group. (Semerci, 2015). The aim is to improve the successful aspects of the student
and to strengthen the weak and unsuccessful areas with supplementary support (Brown, 1987;
Hughes, 2003). Diagnostic exams are criteria-referenced in terms of the function they perform.
Besides, diagnostic tests can be applied throughout the education program, that is, during the

learning and acquisition period of the language (Bachman, 1990; Davies, 1990; Harmer, 2001).

The purpose of such evaluations is to determine which branches, courses or teaching
approaches will enable students to learn more efficiently by revealing personal characteristics
and the development of students in different fields in detail (Ozgelik, 2010).

At the end of this evaluation, it is feasible to determine the starting point of the teaching
and to adjust the teaching according to the student's level. Compensatory teaching is planned if

a deficiency in terms of entry behaviours is detected.

2.5.4. Achievement Tests

The type of exam utilized to determine the success and to see the student's needs and
development levels is called achievement test. Achievement exam is the most appropriate
assessment tool to see to what extent the student has successfully learned and acquired the
targeted knowledge and skills. The most obvious feature of the achievement test is that it is

administered at the end of the semester.

The aim of the achievement exams is to specify which student is ready to move on to a
higher program or who can successfully complete the program and graduate (Brown, 1987;

Hughes, 2003; Valette, 1977). Achievement tests serve as a good data provider to decide upon
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how student success can be improved, what changes will be made while creating the curriculum,
whether new recruitment is essential, what kind of activities, materials, tools, etc. are on-
demand (Bachman, 1990; Bailey & Brown, 1999; Harmer, 2001; Harrison, 1983).

An achievement test is a vital source of information to make a decision on student
success or to increase their success. It is also a requisite tool in terms of showing how much
each student has learned throughout the program. Achievement tests should be in harmony with
the objectives of the unit/school/class/program in which it is executed and therefore should be
criterion-referenced. This test is administered at the end of the course/program to see how much
of the student's teaching objectives have been achieved and successfully completed. According
to the results obtained, achievement tests can also be used to make decisions about what changes
should be made about the content, methods and nature of the activities utilized throughout the

teaching process.

2.5.5. Aptitude Tests

In the literature, various definitions can be discovered regarding aptitude. To illustrate,
Damon (2005) defines aptitude as character structure or personal characteristics that push
people towards certain decisions and experiences. While Raths (2001) sees aptitude as closely
related to skills and practices, Perkins and Tishman (1998), on the other hand, define the term
aptitude as a preference to exhibit a behavior under certain conditions. Besides, the tendency to
structure a frequent, conscious and voluntary behavior towards a goal is regarded as aptitude
(Katz, 1993).

Regarding the scope of the current study, the term ‘language aptitude’ is required to be

defined. Carroll (1981) explains the term as follows:

“... foreign language aptitude is not exactly the same as what is commonly called ‘intelligence,’
not even ‘verbal intelligence,” for foreign language aptitude measures do not share the same
patterns of correlations with foreign language achievement as intelligence and academic ability

measures have.” (p. 86)

The potential capacity of the learners to acquire another language is aimed at discovering
in language aptitude assessment. It is frequently a key aspect in terms of deciding whether it is
deserving to spare time, endeavor and spend money on learning a second language (Doughty et
al., 2010). The most widely-known and used language aptitude assessment tests are below:

= The Modern Language Aptitude Test (MLAT; Carroll & Sapon, 1959)
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= Defense Language Aptitude Battery (DLAB; Lett et al., 2004; Peterson & Al-Haik,
1976)

= The High-Level Language Aptitude Battery (Hi-LAB; Doughty et al., 2010; Doughty,
Campbell, Bunting, Bowles, & Haarmann, 2007)

2.6. Contemporary Testing Practices

2.6.1. Self-Assessment

The student's self-evaluation on a particular subject is called self-assessment. This
approach helps students discover their talents (Ministry of National Education [MoNE], 2005).
Self-assessment can be expressed as the student's judgment of his learning stages and success
levels. The student takes responsibility for making judgments about his own learning and
assesses himself. There is the possibility of student overestimating his competencies due to
being biased. Hence, students should be assisted so that they can notice their competencies
correctly and be unbiased, and students should gain this skill by constantly applying self-
assessment (Alici, 2014; Tekindal, 2016).

2.6.2. Peer-Assessment

This is the process of evaluating the peers in a group (Kuyumcu & Erdogan, 2007). In
other words, peer assessment is defined as the process of evaluating another person or other
people. The target in the practice of the assessment is to enable students to have a critical
perspective and to ensure to give feedback to their friends by providing the necessary studies
for them. (Buyer, 2014).

Since students are more likely to act subjectively in peer assessment, it is difficult to
implement it objectively at the beginning. However, making this evaluation at intervals,
explaining the significance of this activity to the students, providing guidance and informing
the students about the evaluation criteria will be beneficial for objective assessment (Alici,

2014; Uysal, Oztiirk & Dos, 2015).

2.6.3. Project

Projects are studies that students do individually or in groups in any field they wish. It
is well-known that students interact with each other or with their environment within the scope
of the project approach. Projects can be thought of as extended performance tasks that can be

completed in a few weeks or even months. It is usually with the guidance of the teacher that the
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students search in groups, make inferences for the purpose of interviews or obtain new
information. Project topics aimed at students' daily lives and interests facilitate their studies
(Yayla, 2012).

The biggest downside of the projects is the fact that they can cause rater errors. In order
to minimize these errors, it is of great benefit to use a detailed rubric, as with other
complementary assessment tools. In addition, the rubrics should be given to the student at the
beginning of the process and the students should see the stages and the elements that will be
evaluated (Turgut & Baykul, 2015).

2.6.4. Portfolio

CEFR (Common European Frame of Reference) which is a common framework aimed
at determining language proficiency of the learners by referring to certain criteria founded in
2001, recommends portfolios as an assessment tool as they enable language learners to store
their progress of learning experiences (CoE, 2001). Therefore, portfolios are a purposeful
collection of studies or behaviors that reveal a meaningful portray of talents in any field (Alici,
2014). According to Aydogdu and Kesercioglu (2005), the portfolio is a collection of the
activities of the students during the term, which are for a specific purpose, gathered in a file
under the guidance of the teacher. Kili¢ (2006), on the other hand, defined it as a file consisting
of products that will display the student's knowledge, intended skills or achievements on a

subject.

Portfolios constitute the development files that include the performance, development
and studies that students put forward in order to serve a purpose in a certain process (Giiler,
2018) and assist learners to be informed about their own improvement which would lead to
self-assessment (CoE, 2018).

When the disadvantages of portfolios are considered, factors such as keeping them, not
being able to know for sure whether the work in the file is done by the student himself, taking

time to evaluate, and score reliability become prominent.

2.6.5. Performance Assessment

Performance evaluation is the practice made for students to learn actively, to assess the
works that are carried out within a certain period of time and the products that emerge at the
end of the process (Alici, 2014). It refers to the situations and assignments that will ensure that

individual characteristics such as performance evaluation and learning types are taken into
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account and that they are transformed into action (Ministry of National Education [MoNE],
2006). Broadly, we can define performance evaluation as activities and assignments that enable
students to transfer the knowledge and skills they have learned into their own lives.
Performance assignments are spread throughout the process and are not limited to a certain

time.

2.6.6. Observation

Observation is a data collection tool that aims to examine human behavior and is used
in the natural environment (Ekiz, 2009). This tool can be used to evaluate any observable
performance of students in environments where complementary assessment and evaluation
activities are applied in individual or group activities (Bahar, Nartgiin, Durmus & Bigak, 2014).
Teachers make use of the observation technique to obtain accurate and fast information about
students and to unveil the reactions of students to the activities they do about learning (Uysal
et al., 2015). It is a technique used to obtain accurate and primary information about students
within the assessment and evaluation practices. In educational institutions, observations are
made in a systematic and planned manner. A feature that distinguishes observation from other
techniques is that it is an information-gathering technique that has been widely used from the
past to the present. In the light of this information, it can be declared that the observation method

can be applied in every lesson and environment.

2.6.7. Interview

Interview is a type of purposeful and planned data collection by communicating with
individuals in various ways for certain purposes (Erkus, 2006; Glimiis, 1977). In the interviews
held in education, the answers given by the students are examined, and data are obtained about

the extent to which that knowledge is acquired (Nartgiin, 2014).

Interviews have a significant function in evaluating the level of understanding of
students about their studies and course subjects (Uysal et al., 2015). It is possible to classify
interview types as individual and group interviews. The questions to be asked in the interview
can be prepared in advance or added and asked at that moment. The main purpose of using the
interview technique is to understand students' experiences and how they make sense of these;
not to test a hypothesis (Tiirniiklii, 2000).

26



2.6.8. Drama

Drama is to revive an experience, event, word, concept, sentence or thought by making
use of theatrical activities such as role-playing (Ozyiirek, 2016). Drama is in a structure that
uses the techniques and approaches of visual arts and learning-teaching principles in an
integrated manner and needs materials such as text, scene and light, and requires participants to
be active at every stage (Akar-Vural & Somers, 2012). The purpose of drama is to get children
active in the learning process and to ensure the permanence of their gains by ensuring that they
have a pleasant time throughout the process. In line with this purpose, the individual acquires
an aesthetic point of view, critical thinking and expression, and the ability to look at events

from multiple perspectives (Isyar, 2017).

In integrative learning theory, the individual constructs knowledge as a result of
interaction with his environment. Therefore, in drama activities, instead of imitating
knowledge; environments, where students will build knowledge themselves with their own

experiences, are created for students (Cepni, 2005).

2.7. Distance/Online Testing

The assessment and evaluation process is an indispensable part of the learning process.
Recently, the world has experienced a shift from face to face to online in testing practices as a
result of the demand resulting from technological advancements. The number of studies on how
technology can be used in assessment processes as well as in learning processes is increasing.
Besides, the unexpected COVID-19 pandemic has obliged learners and educators to pursue this
novel change in education. Moreover, technology-assisted assessment and evaluation can be
more beneficial financially and also in terms of the workforce. When this process is supported
with technology, extremely fast and reliable results are obtained. Online education includes
different approaches, and therefore, online assessment and evaluation practices will be different
from face-to-face education (Brown, 2004). For this purpose, Brown (2004) sought answers to

the following questions in his study:

» Are the instructors sufficient to use online assessment methods?
» What are the assessment methods suitable for online learning processes?

» How should instructional design be structured in order to better evaluate success?

Continuous assessment and evaluation activities should be included in the online

education process in order to control the learning speed of the students and to prevent any
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disruptions or deficiencies in the learning quality to be obtained at the end of the evaluation
process (Palloff & Pratt, 2009).

A well-designed online course and assessment need to be student-centered. Enabling
the student to participate actively in learning activities such as discussion, group work and self-
assessment in the online environment has an important place in the assessment phase of the
educational process (Kanatli, 2008). Some of the principles that teachers should consider when

evaluating online can be summarized as follows:

» Planning student-centered assessments that include self-assessments
To include joint studies where students can evaluate each other by making comments
Preparing grading scales for assignments, projects and group work to aid assessment

To utilize assessment techniques appropriate to the course objectives and content

YV V VYV V

To include easy and clear-to-understand assessment methods and techniques that are
enjoyable to work with online

» Communicating with the students on how the assessment should be and getting their
ideas (Palloff & Pratt, 2003).

Quizzes and tests will of course be used for individual assessment (Morgan & O'Reilly,
1999) and in online environments, tests and quizzes are quite convenient. However, this is not
a complete assessment. While evaluating the student in the virtual environment, the importance

of using all assessment techniques should never be forgotten.

Angelo and Cross (1993) stated that when the evaluation process is studied together
with the student, his comprehension of the course content and gaining self-assessment skills
consolidate. Additionally, in student-centered teaching, determining a method by consulting
how the student wants to be evaluated lays the groundwork for the student to show greater
improvement (Bachman, 2000). Therefore, it would serve great benefits to get the opinions of
the students about how the evaluations are carried out and then to add the data up to the

evaluation draft.
The main advantages of online testing are stated below (JISC, 2007):

Providing flexibility to students in terms of time
Faster collection of data
Rapid designation of results

Cost reduction

-+ & ¥+ ¥

Interactive evaluation is possible
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+ Motivation can be increased by using up-to-date technologies.
The limitations encountered in online testing are:

+ Exams require computer and internet access

s

Whether it is safe or not
+ There is a possibility of cheating by students or it is not possible to check whether the
student himself took the exam

+ Lack of communication (Shuey, 2002).

Gaytan (2005) suggested the following techniques to create more efficient and effective

assessments online:

= Being in contact with the student regularly

» [nteraction through group work, cooperation and discussion should be kept at a dynamic
level

= Alternative assessments such as authentic assessments and e-portfolios should be

employed.

2.8. Related Studies

When the related studies are examined, it was seen that the studies conducted with
online exams were concentrated in certain categories. Among these categories, the most studied
category was the studies in which online and paper-pencil exams were compared in terms of
various variables. In these studies, exams were named in different ways. They were sometimes
called online vs pen-paper, sometimes computer-assisted vs. paper-based, sometimes online vs.
traditional, sometimes computer-assisted vs traditional. In the related literature, studies
examining the opinions of students, pre-service teachers or teachers towards online exams were
also noteworthy. Some studies examined the impact of online exams on subject areas such as
students’ exam performance, anxiety, and stress. Among the related studies, studies on
proctoring were also determined. The last category related to this issue was the studies on the

development and testing of the online exam/scoring system.
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Table 2.1. Related studies

Studies on the comparison of online and face-to-face exams according to various
variables
Studies on examining the opinions and attitudes of students, pre-service teachers and
teachers towards online exams

Author/s Year Purpose Study Group/
Data Source
Afacan Adanir, | 2020 | To  investigate  students’ | 370 undergraduate students in

G.A., Ismailova, perceptions about online exams | their first-year courses online

R., Omuraliev, of 2 different countries and to | Quantitative data - via a survey
A. & compare the results Qualitative data — open-ended
Muhametjanova, questions

G.

Findings: The results provided different perceptions in terms of gender, major, and
experience prior to the online course. Also, when Turkish and Kyrgyz students’ ideas were
compared, Turkish students had more positive thoughts and stated online exams to be less
stressful, more reliable and fairer.

Odaci, M.M. 2019 Consists of 32 students

Case study design; English
achievement test, a rating scale,
a computer scale & qualitative
data from the interviews of 7

volunteers.

To reveal the attitudes of
students who are subjected to
assessment and evaluation in
online exam environment
through computer-based
testing (CBT) platform and
environment, and to examine
the cognitive load of students
in the exam

Findings: The results exhibited that the online exam environment affected participants’
attitudes and cognitive levels positively.

Urgun, A. 2019

To compare the psychometric
properties of the tests and
student  performances by
applying  three  different
achievement tests in a mobile
(online) environment and by
traditional method.

Consists of 100 high school
students (Female=50, Male=50)
20-item multiple-choice
achievement tests (in mobile
and paper-based form)

Findings: The results provided no significant difference in terms of gender in both
environments. However, in the Biology and Foreign Language (German) achievement test, a
difference in favour of girls was detected.

30




Author/s Year | Purpose Study Group/
Data Source

Pamukcu, A. 2018 | To explore the contributions of | Quantitative data: assessment
online tests on success in in- | records of the repeating students
class exams and students’ | (N=255) (having taken both

perceptions toward them. assessed online exams and
unassessed online  practice
exams)

qualitative data: semi-structured
interviews (N: 11)

Findings: The results of the quantitative data revealed important moderate beneficial
correlations between formative and summative in-class assessments. Besides, qualitative data
showed positive opinions of the students towards blended learning environment, the
correlation of the content of the online tests and in-class tests, the effectiveness of the online
tools in terms of getting ready for in-class exams and the contribution of the immediate
feedback to students’ success. The possible contributions of online tests to in-class success
were mentioned and the need for precautions to prevent cheating in online settings was
reminded.

Aksoy, H. 2018 | To introduce an application of | Following the steps for
distance education centre developing a web-based
examination system software
(UZEMSS)

Findings: The developed online exam system was introduced and purposed to be utilized
for distance education centres.

Corekgioglu, S. | 2017 | To determine teacher 10 Turkish and foreign
perceptions and student teachers;
attitudes towards the online 89 5" grade middle school
English exams students

Findings: The results revealed that both parties, teachers and students possess positive
opinions about the use of online English exams. The advantages mentioned about online
exams were time-efficient, environmentally friendly, having validity, being motivating, and
giving feedback reports. Internet connection and computers were the most mentioned
problems.

Glindogmus, I. 2017 | To examine the assessment Mathematics Achievement Test
invariance of the paper-pencil, | with 20 multiple-choice items
computer-based and tablet- applied to 419 students.
based exams; to investigate Semi-structured interviews with

whether there is any difference | 261 students
in exam duration and to reveal
student opinions about the
online application
environment.

Findings: The results stated that only configural invariance across the groups was ensured
and making a comparison between the scores of the students in the groups was not valid.
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Author/s Year | Purpose Study Group/
Data Source
Ozturan, T. 2016 | To find out the impact of 97 pre-service English teachers

computer-assisted assessment
on exam success and attitudes
of prospective English
teachers

who were divided into two
groups: experimental and
control group

The experimental group took
the midterm exam in a
computer environment, while
the control group took the
traditional method.

Findings: The results indicated that although the control group did not show any interest, a
positive attitude towards computer-based exams from the experimental group was observed
and the latter stated that they would be more successful through computer-based exams.
Students being better equipped with computer skills and students having higher academic

achievement scores used the system more easily.

Still, M. L. &
Still, J. D.

2015

To compare student learning
outcomes associated with
traditional in-class exams and
frequent online exams

Students (N = 139) - taught by
the same instructor

Findings: The results yielded no significant difference in the researched areas. However,
frequent online assessments were suggested in that they may lead to positive subjective

results for students.
Candrlic, S., 2014 | A comparative research of Includes three courses and 1231
Ktic, M.A. & paper-based testing versus tests.
Dlab M.H. online testing using MudRi.

Findings: The results of the research showed that the exam results of the online tests were

significantly different when compared with the paper-based exams.

Fask, A., 2014 | To assess the difference in regression models
Englander, F. & performance between students | examines 44 undergraduate
Wang, Z. taking a traditional, proctored | statistics students

exam and those taking an
online, unproctored exam.

Findings: The results of the study showed that the online exam testing environment created
a disadvantage for the students.

Jeong, H.

2014

To compare the scores of
Korean students on computer-
based and paper-based
versions of the same test

Both tests included the same 80
test questions - multiple
Choice
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Author/s Year | Purpose Study Group/
Data Source

Findings: The results indicated no great difference in the scores of the two different methods
which clarified that being familiar with information technology does not guarantee to adapt
to computer-based tests easily.

Jamil, M., Tariq, | 2012 | To reveal teachers’ Questionnaires - 314 teachers

R.H. & Shami, perceptions about computer- (To assess the validity, the

P.A. based (CB) versus paper-based | instrument was piloted among 5
(PB) exams randomly selected teachers)

Findings: The results indicated that teachers in the study possess positive attitudes towards
computer-based exams. However, in certain situations, they still prefer paper-based exams.
In addition, teachers who are more equipped with computer skills are more positive for
computer-based exams.

Navruz, M. 2011 | To examine the effects of 80 8" grade middle-school
computer-based tests on students were divided into two
academic achievement groups: taking an online test

and a paper-based test

Findings: It was found that there was no statistically significant difference between classical
paper-pencil tests and computer-based online tests in terms of student scores.

Anakwe, B. 2008 | To determine the impact of assessment | 75 students enrolled
methods on student performance and | in any of three specific
whether the use of computer-based undergraduate
tests instead of paper-based tests accounting courses
affects students’ traditional test scores

Findings: The results indicated no significant difference in students’ performance when
computer-based and paper-based tests were compared.

Bayazit, A. 2007 | To find out the testing time 46 3™ grade university students
and performance differences half of whom took an online
between online and paper- test, the rest took a paper-based
based tests test

Findings: The results showed that there is not valid variation between the scores from the
paper-pencil exam and the online exam. Yet, students who took the online exam needed more
time. While students stated that the online exam was easy to use and made them feel
comfortable, they complained about the distractions like noise, being tiring and the difficulty
they experienced in focusing on the online exam.

Wallace, P. & 2005 | To examine student 207 undergraduate-level
Clariana, R.B. performance in computer- freshman business majors
administered and paper-based
tests

Findings: The results of the study demonstrated that the scores of the students on computer-
administered tests were slightly higher. While male participants outscored females in the first
test, the final exam results were visa-versa.
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Author/s Year | Purpose Study Group/
Data Source

Campton, P. 2004 | To reflect on the effectiveness | The performance of students in
of the change from a paper- undertaking the unit in
based assessment to an online | Semester 2, 2002 (paper-based
system, and also on the system) and Semester 2, 2003
advantages and disadvantages | (online system) was measured
of the change for students, by using a common assessment
lecturers and tutors test

Findings: The results provided a critical analysis of online assessment methods and
showed no significant difference between the groups in regards to performance. Several
administrative benefits resulting from the online assessment method were mentioned.

Studies on the effect of online exams on students' exam performance, anxiety and

stress
Stowell, JR. & | 2010 To examine the effect of 69 participants from a
Bennett, D. online practice exams on psychology course
student performance and test
anxiety

Findings: The results showed that students, with high anxiety levels in classrooms settings,
experienced less anxiety in online exams; on the other hand, those with low anxiety levels
experienced the reverse. Additionally, there was less relationship between test anxiety and
exam performance.

Cassady, J.C. & | 2005 | To scrutinise the effects of 84 undergraduate students
Gridley, B. online formative and
summative assessment on test
anxiety and performance

Findings: The results revealed some benefits for using online practice tests prior to graded
course exams. Also, students stated having less anxiety while taking the tests online, and
when online practice tests are integrated, they may assist students with the preparation for
course exams.

Ozel, S. 2006 | To reveal the predictive power | 11 courses taught under the
of internet-based assessment graduate program of
applications on achievement engineering

scores

Findings: The results manifested that according to the groups that were taking 9 courses
online, there were significant stepwise regressions. Yet, this could not be viewed for the
remaining 2 courses. In addition, final exam scores were affected by prediction variables at
a lower level.

Studies on the development of online exam proctoring systems/the impact of exam

proctoring
Vazquez, J. J., 2021 | To reveal the effects of Two classes: face-to-face and
Chiang, E. P, & proctoring methods (face-to- online
Sarmiento- face and web-based) on exam
Barbieri, I. scores
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Findings: The results showed that the scores of unproctored exams were 11% higher on
average. Besides, the difference of scores (of proctored and unproctored exams) become
greater in face-to-face exam practices. Therefore, when compared with web-based exams,

proctors in face-to-face exams have a larger influence on the scores.

Author/s Year | Purpose Study Group/
Data Source
Jia,J. & He, Y. | 2021 | To design and implement an | The intelligent online
intelligent online proctoring | proctoring system (IOPS) is a
system by using the advantage | system  that  stores  the
of artificial intelligence | identification data of all

technology

examinees and their important
behaviour  change  status,
including facial expression, eye
and mouth movement and
speech.

Findings: The results revealed that all participants showed full concentration during the
exam and were in the camera angle throughout the exam time. However, some of the
background noises could not be recorded due to technical causes.

Hylton, K., 2016 | To investigate the deterrent | An experimental and control
Levy, Y. & effect of  Webcam-based | group; One group monitored by
Lauire, P.D. proctoring on  misconduct | a Web-based proctor; the other

during online exams

not monitored

Findings: The results indicated no statistically significant difference between the scores of
the two groups, although the non-proctored group had slightly higher scores. However, a
significant difference was found in the time taken to complete the online exams. The results
of a post-experiment survey indicated that those who were not proctored were perceived to
have experienced greater levels of opportunity to engage in misconduct than those who were
monitored by a web-based proctor.

62 students from two online
courses - an identical exam
independent variables of was administered in a proctored
student characteristics and an unproctored setting

Harmon, O.R. & | 2008 | To estimate a model that
Lambrinos, J. predicts exam scores from

Findings: The results clarified that when the exams were not proctored, cheating was taking
place.

Studies on the development and testing of online exam/scoring software

Author/s Year | Purpose Study Group/
Data Source
Yilmaz-ince, E. | 2016 | To introduce web-based a case study: 10 open-ended

automated Turkish Essay
Scoring System (TSPS)
software to store exam

questions of a related course —
41 students
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questions and to make online | **to ensure validity and

exams for scoring short- reliability, 2 instructors created
answer question essays different answer keys.
automatically.

Findings: The results yielded from the case study indicated that with a 92% success rate,
the TSPS software can be benefitted for automated essay scoring in Turkish.

Yagci, M. 2012 | To design a new online 70 vocational school students
examination model and to
make a comparison with
paper-based test

Findings: The results indicated that the online exam system developed in this study enables
the exam application, assessment and statistics of results which take instructors a lot of time
to do manually.

Jung, LY. & 2009 | To propose a secure online Following the step for
Yeom, H.Y. exam management developing a web-based
environment mediated by software
group cryptography

using remote monitoring and
control of ports and input

Findings: An enhanced secure online exam management environment was proposed in this
study. The system provided a solution to the most common problems of online exams,
security and cheating.

Igten, T. 2006 | To develop a web-based Steps followed to develop the
online exam software for software
students taking courses online

Findings: The web-based software for online exams developed in this research is capable of
presenting the statistics of the exam results separately as student-based, subject-based and
quality of the questions is provided by the software.

Emir, S. 2006 | To give information about e- Following the step for
Learning and to develop a developing a web-based
web-based online exam software
management software

Findings: The software will be beneficial because it is time-efficient in terms of exam
application and assessment. Additionally, different methods and assessment-evaluation
processes can be utilized and it is possible to follow student progress through this software.

Celik, Z. 2006 | To develop a web-based Steps followed to develop the
automation and assessment software
evaluation management
system

Findings: The web-based automation and assessment-evaluation management system
developed within this research provided convenience and increased students’ motivation and
self-confidence.
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CHAPTER IlI

METHODOLOGY

3.1. Introduction

In this chapter, the research methodology is presented and based on the purpose of the
study, the research design, study group, data collection tools, data collection and data analysis

processes are explained in detail.

3.2. Research Design

This study aimed at examining online testing practices in foreign language testing
through the lens of instructors and students. The study was planned and conducted in
accordance with the principles of the case study design, one of the qualitative research methods.
A case study is a methodological approach that involves an in-depth study of a restricted system
using multiple data collection to gather systematic information about how it works (Chmiliar,
2010). In case studies, the researcher examines one situation or a few situations limited in time
with data collection tools containing multiple sources (observations, interviews, audio-visuals,
documents and reports) defines the situations and themes depending on the situation (Creswell,
2007) and seek answers to “how” and why” questions (Yin, 2009). Unlike experimental studies,
the researcher conducting the case study does not attempt to compare but to explore and tries
to define categories of events and behaviours instead of testing the hypothesis or proving
relationships (Hancock & Algozzine, 2006). The use of case studies explains, describes, and
discovers events that are supposed to have causal links and involve too many interventions that
cannot be explained by experimental or survey methods in real life and distinguishes it from
other studies (Yin, 1994).

In the literature, the case studies were classified under the following headings: single
case-holistic design, single-case embedded design, multiple case-holistic design, multiple case-
embedded design (Yin, 1994); exploratory, explanatory, descriptive (Yin, 1994); disciplinary
orientation, overall intent, multiple case studies (Merriam, 1998); theory-seeking and theory

testing, story-telling and picture-drawing, evaluative (Bassey, 1999); intrinsic, instrumental,
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collective (Stake, 2005). Since the objectives of the study are twofold: in terms of instructors
and students, the multiple case-holistic design proposed by Yin (1984) was adopted in this
research. In this design, each case is considered holistically on its own, then compared. In this
study, the opinions of instructors and students on online testing in foreign language teaching

are discussed, the findings are compared to reach conclusions.

In the research, coding method was used to ensure the confidentiality of the participants'
identities. Accordingly, students' identities were coded as S+Gender (F/M)+ Number (1,2,3...).
The coding: SF13 in the research findings indicates that this a female student and she is in the
13th line. Similarly, the identities of the instructors were coded as | (Instructor) + F/M
(Female/Male) + Number (1,2,3...). The code: IF15 in the research findings expresses this is a

female instructor and she is in the 15th line.

3.3. Study Group

The study group consisted of 26 instructors working at a private university located in a
large province in Southern Turkey and 134 students studying in the preparatory school of the
same university during the spring semester of the 2020-2021 academic year. The participants
of the research were determined through the convenience sampling technique to bring speed
and practicality to the research. On the other hand, the fact that the participants are close and
accessible to the researcher has also been effective in sample selection (Yildirim & Simsek,
2018) regarding the COVID-19 pandemic conditions. In addition, criterion sampling, one of
the purposeful sampling methods, was used to determine the sample. In this context, the basic
criteria for the selection of the participants to be included in the study are that instructors have
proctored an online and students have similarly taken the online exam for at least one academic
year. At the university where the study was conducted, data collection tools were sent to English
instructors and preparatory students who met the relevant criteria and were asked to participate
in the study on a voluntary basis. The computer literacy data are self-related, no assessment to

test the data is done within the research.
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Table 3. 1. Demographic statistics for students

Variable Sub-level f %
Female 79 58,96
Gender Male 55 41,04
18 38 28,36
19 45 33,58
Age 20 25 18,66
21 13 9,70
22 and above 13 9,70
Elementary 7 5,22
English Pre-intermgdiate 40 29,85
Level Inte.rmedlate. 41 30,60
Upper-intermediate 23 17,16
Advanced 23 17,16
Basic 18 13,43
. Medium 70 52,24
Computer Skills Advanced 39 29,10
Expert 73 54,48
Internet Usage 1-3 years 12 8,96
Background 3-5 years 17 12,69
More than 5 years 105 78,36
Table 3. 2. Demographic statistics for instructors
Variable Sub-level f %
Gender Female 23 95,00
Male 3 5,00
25-30 11 35,00
Age 32-37 9 35,00
40 and above 6 30,00
] Bachelor’s degree 15 45,00
Educational Background Master of A?ts 11 55,00
Teaching Experience in 6 months-3 years 13 60,00
the Institution 4-6 years 10 30,00
8 years 3 10,00
. i 1-4 years 4 10,00
Teac“ég%/eEré‘l’g”ence 510 years 13 45,00
More than 10 years 9 45,00
Basic 2 10,00
Computer Skills Medium 17 70,00
Advanced 7 20,00
. Less than one year 1 5,00
Active 1nternet Usage 510 years 7 30,00
More than 10 years 18 65,00
Distance/online Education Yes 5
Experience No 21
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3.3.1. Setting and Online Exam Details

The current study is carried out in a private university located in the south of Turkey. In
this university the exams are held in two sessions; in the first session reading, listening and
writing skills are assessed respectively, and speaking is assessed in the second session.
Throughout the exams, all students are required to keep their cameras and microphones on,
except for the listening part in which merely cameras are on. All the questions in the exams are
prepared in the form of open-ended since the university encourages students to advance their
communicative skills. The steps below are followed during the exams:

The reading part lasts for 45 minutes and it consists of two different reading tasks with
five questions in each. All students in a class take this part together, yet they complete their
exam in separate rooms (in each room the maximum number of students is nine). When the
time finishes, the students stop writing and take a photo of their papers in order to send it to the
proctor via email.

The listening part of the first session lasts 30 minutes and the students in the class are
divided into two. In this section, the students have two different listening tasks. The first task
is while listening. Students listen to the recording and answer five questions related to the
listening. Thereafter, students are to take the lecture part of the exam. Firstly, students listen to
the task two times and take notes. Then they get the questions of the lecture and are given ten
minutes to answer them. At the end, they send their papers to the proctor.

Writing part is 60 minutes at length. Before the exam time starts, students are given time
to read and take notes of the questions as they are not allowed to look at the screen during the
exam time. This is because of the cheating concerns. Same as the reading part, they take their
exam in different rooms with a maximum of nine people in each. They send their papers to the
proctor in the end.

The second session, speaking, is individual and assessed by two raters. The speaking
exam consists of two questions, and the student needs to answers them separately, each answer
needs to last for two minutes. If the student does not want to answer the question, s/he can
change only one of the questions. For each question, the student is given one minute of thinking

and note-taking time. When needed the student is provided with follow-up questions.

3.4. Data Collection Tools

Two data collection tools were used to collect the data proceeded in the study. The tools
consist of two online structured opinion forms prepared by the researcher. After the relevant
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literature review on the concepts like testing, online testing, and testing-evaluation in foreign
language education, a question pool was created for both forms. Later, the questions that will
best serve the purpose of the research were determined by the researcher and the supervisor.
Prior to administering the forms, the questions in the final forms were sent to two field experts
who had the degree of Doctor of Philosophy (PhD.) in English Language Teaching (ELT) and
are currently carrying out studies on testing and evaluation in foreign language education and
two Turkish language experts to ensure the content validity of the forms. After the questions in
the forms were rearranged in line with the experts’ feedbacks, both forms were piloted to test
the functionality of the forms and minor changes were made in the questions to increase the
understandability. Whereas the form prepared for students was administered in Turkish so that
they could express their opinions and thoughts easily, the other was conducted in English. To
avoid endangering the health of both researchers and participants from the Covid-19 pandemic
that has claimed millions of people worldwide since it was first reported in November 2019,
both forms were distributed to the participants online through the platforms specifically

designed for this purpose.

3.4.1. Online Instructor Opinion Form

The first data collection tool is the online instructor opinion form encompassing seven
demographic questions and six open-ended questions that lead the instructors to express their
opinions on online testing in foreign language teaching from different perspectives (see
Appendix A). The questions mainly focused on the online testing practices in the participants’
institution and their practicality, deficiency/deficiencies they have experienced in online
testing, the participants’ potential suggestions for the deficiencies they have detected in online
testing, the presence of problematic skill/s in online testing, common problems in online testing,
advantages/disadvantages of online testing and alternative model suggestions to current online

practices.

3.4.2. Online Student Opinion Form

The second data collection tool is the online student opinion form consisting of three
demographic questions, six multiple-choice and nine open-ended questions about online testing
in foreign language teaching (see Appendix B). In this form, the participants were firstly asked
to express their opinions by scoring and selecting choices. In the multiple-choice questions part,
the participants’ self-evaluation on success and stress status on face-to-face and online exams,
computer skills and internet usage background were asked. In the open-ended questions part,
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they were asked to express opinions regarding the advantages/disadvantages of online testing,
general problems they had in online exams, sections that need changing/improving, time
management in online exams, the effect of online exams on their exam performance, the hardest
skill/s in online exams, source of problems encountered in online exams, text type choices, and

skill/s preference in case of maintaining online testing.

3.5. Data Collection Process

The data collection process started by getting the relevant permissions from the
authorities. First, the ethics committee permission form and research application permission
petition were filled. After the approval of the relevant documents, the legal permit procedures
were completed. Considering the COVID-19 pandemic, the data collection tools planned to be
implemented online were distributed to the participants after they were loaded into the system
where the application would be made. The forms were reached to the participants through their

e-mail and social media addresses, and they were asked to fill in the relevant forms.

3.6. Data Analysis

Analysis of the data obtained in a case study depends on making a detailed description
of the situation and the environment. Therefore, data analysis was first started by describing the
environment and explaining which processes were followed. The data analysis process was first
started with quantitative data. A commonly used quantitative data statistical package program
was used in the analysis of quantitative data collected from students. Data were tested for
normality to decide on the quantitative data analysis to be applied. Normality tests were
performed based on the three criteria. The first of these was the Kolmogorov-Smirnov (K-S)
and Shapiro Wilk test as a statistical hypothesis approach. These tests perform analyses on the
null hypothesis that the data group has a normal distribution. If the significance value obtained
as a result of the analysis is greater than .05, the data is normally distributed, or else, it deviates
from the normal (McKillup, 2012). The 'Z test', which is calculated as a result of dividing the
skewness/kurtosis value in its own standard error, was another criteria used for this purpose. If
the “Z” value is less than 1.96, it provides evidence that the data are normally distributed (Field,
2009; Howitt & Cramer, 2011). Another criterion was checking the skewness and kurtosis
values for the normality test. If the relevant values are within the tolerance limit of +/-1, the
data are considered to be normally distributed (Biiytikoztiirk, 2016). As a result of the normality

test, non-parametric data analyses were used as deviations from normal were observed in the
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examined groups. In order to make comparisons between the groups, Mann Whitney U Test
was used for the variables consisting of two sub-levels and Kruskal Wallis H Test was used for
the variables consisting of three or more sub-levels.

In the second phase, the qualitative data collected in the research were analysed. The
content analysis technique was used to analyse them. The content analysis is to classify, to
convert into numbers and/or to make inferences objectively and systematically about a message
in verbal, written and other materials (Tavsancil & Aslan, 2001). By examining the data, the
researcher tried to divide it into meaningful sections and to understand what each section means
conceptually. These parts, which form a meaningful whole in themselves, were named by the

researcher.

categories

™~ ——————

Combining

codes

\J
Figure 3.1. Reporting stages of content analysis

The qualitative data analysis process was conducted by two experts following the
sequence in figure 3.1. It was started with the data correction process in which some participants
whose statements did not serve the objective of the research were eliminated, the data obtained
from the participants were downloaded from the platform and tailored to the data analysis
template. Later, it was moved to the further stage where it was tried to make relationships
among the participants’ statements. Based on the relationships, codes were identified in the
following stage. Since the codes were the smallest units having relationships, they were
combined to reach the larger units “categories”. In line with research questions, the obtained
categories were grouped under the themes.

Since two experts took part in the analysis process, Kappa analysis was conducted to
measure inter-rater reliability or agreement between the experts. The Kappa analysis can be

calculated in two ways, namely Cohen and Fleiss Kappa. While measuring the agreement
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between two reviewers, Cohen Kappa; when the number of reviewers is more than two, Fleiss
Kappa analysis is used to measure inter-rater reliability (Kilig, 2015). Since two experts
interpreted the data collected within the scope of the research, Cohen Kappa analysis was
performed to check the inter-rater reliability. As a result of the analysis, the Kappa value
between the experts was calculated as .83. According to reference intervals (see Table 3),
provided by Landis and Koch (1977) “almost perfect” level of agreement was observed among
the experts. After the content analysis was completed, the findings were presented in tables
together with the participant statements.

Table 3. 3. Reference intervals for kappa analysis

Interval Level of agreement
.01--.20 Slight
.21--.40 Fair
41--.60 Moderate

.61-- .80 Substantial
.81--1.00 Almost perfect
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CHAPTER IV

FINDINGS

In this chapter, the findings obtained as a result of the examination of the data collected within
the scope of the research are presented with the support of tables, figures and participant statements.

4.1. Findings for the First Research Question

In this part, the findings related to the first research question were presented. In the
related research question, it was examined whether the students' success and stress levels in
online and face-to-face exams differed according to their demographic characteristics (gender,
age, English level and computer skills). The findings obtained as a result of the analysis are
presented in Table 4.1, Table 4.2, Table 4.3, Table 4.4 and Table 4.5.

Table 4. 1. Students’ success and stress situations in face-to-face and online exams

Dimension N Min. Maks. X/SD Mode
Success in face-to-face 134 5 5 3.8440,76 4
exams
Success in online exams 134 1 5 3,66+0,91 4
Stress in face-to-face exams 134 1 5 3,46+1,35 4
Stress in online exams 134 1 5 3,22+1,31 3

In Table 4.1, descriptive statistics of students’ beliefs on success and stress levels in
face-to-face and online exams were presented. Accordingly, students underlined a high level of
success both in face-to-face and online exams. Regarding the mode of success beliefs in face-
to-face and online exams, they may be regarded as equal; however, it was seen they believed to
show higher success in face-to-face exams compared with online exams considering the mean
values. When the students’ views on stress levels in face-to-face and online exams were
examined, it was observed that they had greater stress in face-to-face exams compared to online

exams. Both mean values and modes in the stress dimension were the indicators of this finding.
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Table 4. 2. Students’ success and stress situations in face-to-face and online exams (by

gender)
Gender N Mean ranks Sum of Ranks U p
Success in face- Female 79 66,58 5259,50 2099,500 0,722
to-face exams Male 55 68,83 3785,50
Success in Female 79 65,92 5208,00 2048,000 0,550
online exams Male 55 69,76 3837,00
Stress in face- Female 79 75,22 5942,00 1563,000 0,005
to-face exams Male 55 56,42 3103,00
Stressinonline Female 79 73,75 5826,00 1679,000 0,022
exams Male 55 58,53 3219,00

Table 4.2 presents the comparison results of students’ success and stress levels in face-

to-face and online exams by gender. According to the analysis results, it was found that students

‘views on success level in face-to-face (U=2099.500; p>.05) and online exams (U=2048.000;

p>.05) did not significantly differ based on their genders. On the other hand, students’ views
on stress levels in face-to-face (U=1563.000; p<.05) and online exams (U=1679.000; p<.05)

significantly changed according to their genders. When the mean ranks were examined, it was

seen that female students (75.22; 73.75) felt higher stress both in face-to-face and online exams
than males (56.42; 58.53).

Table 4. 3. Students’ success and stress situations in face-to-face and online exams (by age)

Mean

2

Difference*

Dimension Age N Rank df " 0
Success in 18® 38 71,86 3 10537 0,015 1-2,1-4
face-to- 19 @ 45 54 53
face 20 25 65,46
exams 21 @ 13 43,08
Success in 18(2) 38 64,11 3 2912 0405 -
online 19 45 54,43
eXams 20 25 64,98
21 13 67,00
Stress in 180 38 56,61 3 3597 0,308 -
face-to- 19 @ 45 60,12
face 20 © 25 60,88
exams 21 ™ 13 77,12
Stress in 187 38 64,16 3 1,583 0,663 -
online 19 45 61,37
exams 20 ©® 25 53,74
21 ™ 13 64,46
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In Table 4.3, comparison results of students ‘views on success and stress levels in face-
to-face and online exams by age were presented. Accordingly, students’ views on success levels
in face-to-face exams significantly differed in terms of their ages (¥?=10.537; p< .05). As a
result of the Mann Whitney Test conducted to determine between which groups there was
significant differentiation, it was revealed there was a significant difference between group 1-
group 2 and group 1-group 4. Mean ranks showed that 18-aged students believed to have higher
success in face-to-face exams compared to 19 and 21-aged students. In other words, it can be
implied that the older students were, the lower their beliefs on success in face-to-face exams
would be. On the other hands, students’ views on success in online exams (x?=2.912; p> .05),
and stress in face-to-face (x?=3.597; p> .05) and online exams (x?=1.583; p> .05) did not
significantly change by age.

Table 4. 4. Students’ success and stress situations in face-to-face and online exams (by level)

Dimension Level N Mean Rank df a p Difference*
Success in Elementary @ 7 96,07 4 829 0,081
face-to- Pre-intermediate @ 40 70,10
face exams Intermediate © 41 57,74
Upper-intermediate @ 23 65,85
Advanced ® 23 73,33
] Elementary @ 7 81,14 4 19,674 0,001 2-3,2-4,2-5
Success in ] i
_ Pre-intermediate @ 40 46,40
online )
Intermediate © 41 77,02
exams _ _
Upper-intermediate ® 23 79,30
Advanced © 23 71,26
_ Elementary ) 7 95,50 4 7418 0,115 -
Stress in ) ]
Pre-intermediate @ 40 63,41
face-to- )
Intermediate © 41 73,13
face exams ] ]
Upper-intermediate @ 23 67,63
Advanced ® 23 55,91
_ Elementary @ 7 46,86 4 4893 0,298 -
Stress in ) ]
_ Pre-intermediate @ 40 75,19
online )
Intermediate © 41 65,07
exams _ _
Upper-intermediate @ 23 60,67
Advanced ® 23 71,57
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In Table 4.4, comparison results of students ‘views on success and stress levels in face-

to-face and online exams’ by English level were presented. As seen in the table, while students’

views on success level in online exams significantly changed according to their levels in

English, their views on success in face-to-face exams and stress level in face-to-face and online

exams did not meaningfully differ by English level. In order to find the binary group where

there was a significant difference, Mann Whitney Test was conducted in the dimension of

success in online exams. The analysis results showed that there was significant differentiation

between the groups 2-3, 2-4 and 2-5. When the mean ranks were examined, it was revealed that

students in the pre-intermediate level had lower success belief in online exams than the students

in intermediate, upper-intermediate and advanced levels. In other words, as from pre-

intermediate level, as the students’ English level increased, their views on success in online

exams decreases.

Table 4. 5. Students’ success and stress situations in face-to-face and online exams (by

computer skills)

) ) ) Mean Difference*
Dimension ~ Computer skill N df 1 p
Rank
Success in Novice ) 18 77,69 3 4,784 0,188 -
face-to- Medium @ 70 63,44
face Advanced © 39 66,29
exams Expert @ 7 88,57
) Novice ) 18 44,97 3 33,340 0,000 1-3
Success in )
Medium @ 70 57,10 1-4
online
Advanced @ 39 91,77 2-3
exams
Expert ¢ 7 94,21 2-4
Stress in Novice @ 18 75,56 3 3,734 0,292 -
face-to- Medium @ 70 62,57
face Advanced ® 39 69,37
exams Expert @ 7 85,64
_ Novice 18 95,53 3 30,894 0,000 1-2
Stress in ]
_ Medium @ 70 75,59 1-3
online
Advanced @ 39 42,46 1-4
exams
Expert ¢ 7 54,00 2-3
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In Table 4.5, comparison results of students ‘views on success and stress levels in face-
to-face and online exams by computer skills were presented. As seen in the table, while
students’ views on success in online exams did not significantly differ by computer skills
(x>=4.784; p> .05), their views on success in online exams significantly changed according to
their computer skills (x>=33.340; p< .05). As a result of the Mann Whitney Test, which was
conducted to find out in which groups there was differentiation, it was determined that there
was a significant differentiation between the groups 1-3, 1-4,2-3 and 2-4. The mean ranks
showed that students with both novice and medium level computer skills had lower success
belief in online exams than the students with both advanced and expert computer skills.
According to analysis results, students’ views on stress in face-to-face exams did not
significantly change by computer skills. On the contrary, their views on stress in online exams
significantly changed according to their computer skills. As a result of the Mann Whitney Test,
which was conducted to find out in which groups there was differentiation, it was determined
that there was a significant differentiation between the groups 1-2, 1-3, 1-4 and 2-3. The mean
ranks revealed that the students with novice computer skills had greater stress in online exams
than those with medium, advanced and expert computer skills. Besides, the students with
medium computer skills had higher stress in online exams than the students with advanced

computer skills.

4.2. Findings for the Second Research Question

In this part, the findings related to the second research question “What are the students’
views on online testing practices in foreign language education?”” were presented. In the related
research question, students' views on online exams were examined from various aspects.
Accordingly, the students’ views on advantages and disadvantages of online exams (Table 4.6),
general problems they encountered in online exams (Table 4.7), the aspects of online exams
that need to be changed/improved (Table 4.8), whether additional time should be given in online
exams (Table 4.9), whether they can show their real performance in online exams (Table 4.10),
the skill/skills they have the most difficulty in online exams (Table 4.11), whether the problems
they encounter in online exams are due to the administration way of exams or general problems
(Table 4.12), the preferences for exam types (online or face-to-face) (Table 4.13) and the
skill/skills they wish to continue with online exams (Table 4.14) were examined and the
findings were presented together with some selected statements of the students.
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Table 4.6. Students’ views on advantages and disadvantages of online exams

Theme/Code Num_b_er of Tota_l I_\Iumber of
Participants Participants
g Less stressful exam atmosphere 40
g Flexibility of place 16
2 Better concentration 3
Connection/technical issues 46
2 Stressful exam procedure 15 107
g Cheating conducive environment 9
é Adaptation/concentration problem 5
= Communication problem 1
Difficulty in finding a convenient place 1

Table 4.6 presents the findings of students’ views on the advantages and disadvantages
of online exams. As a result of examining the collected data with content analysis technique;
three codes respectively “less stressful exam atmosphere, the flexibility of place and better
concentration” for advantage and six codes namely “connection/technical issues, stressful exam
procedure, cheating conductive environment, adaptation/concentration  problem,
communication problem and difficulty in finding a convenient place” for disadvantages
emerged. The code “less stressful exam atmosphere” is the most expressed code (f=40) by the
students in the advantages theme. Through this code, the students emphasized the advantage of
online exams to face-to-face exams in terms of stress dimension and stated to have lesser stress
in online exams. The second highest expressed code was the flexibility of place in this theme
(f=16). In this code, the students pointed out the nature of online exams and underlined the place
convenience of online exams. The last code emerged in the advantages theme was better
concentration. The students marked that their concentration advanced in online exams
compared to face-to-face counterparts. In terms of disadvantages, the connection/technical
issues code was the highest expressed among the students. Through this code, the students
stated that although online exams had some appealing advantages for them,
connection/technical issues were the greatest drawbacks of these exams. The second most
expressed code was stressful exam procedure in this theme. Although some students stated

online exams created a stress-free environment, others were not on the same line and specified
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that online exams caused stressful exam procedures. The third code was cheating conductive
environment. Some students complained about the cheating conductive aspect of online exams
and stated that some of their classmates had higher marks in the exams due to this handicap of
the exams. The fourth code was the adaptation/concentration problem. Through this code, the
students underlined that they had adaptation/concentration problems in online exams. The
problems generally occurred since their classmates’ microphones were on during the exams and
there were constantly sounds. Some students added they were not used to taking exams online,
so they had difficulty at that point. Communication problems and difficulty in finding a
convenient place were the other codes expressed in this theme. In these codes, students
expressed that due to the quality of internet connection, they had some communication
problems, especially while interacting with instructors. Besides, one of the students drew
attention to the convenience of the place. Since the exams were online, they occasionally had
difficulty in finding an appropriate place to take the exams.

Some of the students’ statements on this theme were as follows:

Advantages

I think that the stress level in exams is reduced in the environment we are used to. (SM13, less stressful

exam atmosphere)

Internet and connection problems are a disadvantage, but face-to-face exams are more stressful.
Convenience is an advantage since the questions that can be asked in online exams are limited. (SF41,

less stressful exam atmosphere)

You do not have to leave the house, you can take the exam from where you are sitting. (SF6, Flexibility

of place)
I can go to class as soon as | wake up. (SF106, Flexibility of place)
I can concentrate better since | am alone. (SF36, Better concentration)

It allows me to focus only on the exam without experiencing stress dependent on anything other than the

exam (road, clothes, weather, etc.) (SM48, Better concentration)

Disadvantages
| think that the computer or internet problem in online exams affects the student badly. (SF2,

Connection/technical issues)

It seems more comfortable because we are at home, but it is more stressful and we continue with the
fear that my exam will be closed in the middle of the exam because our internet connection is not perfect

and we can't get a good computer because of the computer prices. (SM85, Connection/technical issues)
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I think it has more disadvantages. A person becomes more stressed during the exam and becomes more

open to making mistakes. (SF33, Stressful exam procedure)
We are more likely to be stressed in an online exam. (SF66, Stressful exam procedure)

The opportunity of cheating is too much, there is a possibility that there is any problem with the internet

or computer. (SF5, Cheating conducive environment)

For me, online or face-to-face exams are almost the same, but | think the online cheating rate is higher.

(SM8, Cheating conducive environment)

Since all our academic studies and evaluations are on a single device, many of our works are
progressing more regularly, but due to the current conditions, the online system and the fact that we are
forced to take the exam in our private area prevents us from adapting to the exam. (SFL1,

Adaptation/concentration problem)

I think there is no advantage, on the contrary, it has a disadvantage because it is very difficult to focus
on the exam on a computer screen, and at the same time, everyone, including myself, can perform better

in face-to-face exams than online. (SF14, Adaptation/concentration problem)
We may have problems with not understanding the exam fully. (SM23, Communication problem)

The environment where we will take the exam may not be suitable. (SM73, Difficulty in finding a

convenient place)

Table 4. 7. General problems students encountered in online exams

Problems Nurth-)er of Total r-lu-mber of
participants participants
Connection/technical problems 76
Sound/noise problems 11
Stress 5 93

Camera problems 4
Cheating attempts 1
Insufficient exam time 1

In Table 4.7, students’ views on general problems encountered in online exams were
presented. As seen in the table, the problems were grouped under six codes. The first and most
expressed code was ‘“‘connection/technical problems”. A significant number of students
complained about this problem and considered it as the biggest handicap. The second most
expressed code was sound/noise problems. According to the students, this problem occurred

due to one of the requirements of the exams. The students stated that since they were asked to
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keep microphones on, it caused some noises either from each other or devices; so they had to
cope with adaptation and concentration problems as well. The third problem they encountered
in online exams was stress. While some students underlined they had stress in face-to-face
exams, others pointed out the stress emerged in online exams. When the students’ statements
were examined, it was observed that they had stress when they think as ‘what if | come across
an internet disconnection problem during the exam and my paper is not accepted’. Another
problem expressed in this theme was camera problems. In this code, the students stated that
they had trouble adjusting the camera angle, they had concentration problems because the
cameras were always on, and therefore they wished to turn off their cameras. Cheating attempts
and insufficient exam time were the other codes expressed in this theme. One of the students
noted their classmates attempted to cheat and therefore received undeserved high grades.
Another student stated that the insufficient time given in online exams was one of the problems
they faced.

Some of the students’ statements on this theme were as follows:

Power outages and internet connection problems (SF129, Connection/technical problems)
Freezing due to technical problems, the sound cut off (SM131, Connection/technical problems)

Microphones have to be on, external sounds can be disturbing, also adjusting the camera angle,
checking the weakening internet connection can cause a waste of time during the exam. (SF7,

Sound/noise problems)

In the listening exam, the sound is muffled due to the internet and | cannot understand the audio. (SF120,

Sound/noise problems)
Internet problem and stress (SM73, Stress)

Being on the record makes me nervous, and the teachers get angry when | look at the screen. (SF96,

Stress)

I'm just having trouble adjusting the camera angle. (SF96, Camera problems)
Camera position adjustment and connection problem. (SF128, Camera problems)
Cheating and some of them not being noticed. (SF84, Cheating attempts)

| panicked because the time for the midterm exams was too short and | could not pass the exam. (SF30,

Insufficient exam time)
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Table 4. 8. Students' views on the aspects of online exams that need to be changed/improved

YES NO
Are there aspects that need to be f % f %

changed/improved in online exams? 57 59,38 39 40,63

Number of Total number

participants  of participants

Extending the exam period 12
Removing the requirement for microphones to be on 9
g Removing the requirement for cameras to be on 5
g Conducting additional listening 4
é Changing question types 3
§ Removing the camera angle rule 2
é Bending the rules 2
g Fixing technical issues 2
E Changing exam platform 2
g, Shortening the exam time 1 50
:g Conducting the speaking exam with several students 1
3 rather than one-on-one
g Adding grammar section 1
§ Not treating as cheating in disconnection 1
_‘cf Increasing the degree of difficulty of the questions 1
§ Increasing the number of cameras 1
§' Ensuring the instructions are understood 1
Preparing speaking questions of equivalent difficulty 1
Omitting the listening section 1

In Table 4.8, the students’ views on the aspects of online exams that need to be
changed/improved were presented. As a result of examining the students’ statements, 18 codes
were found in this theme. Out of these codes, extending the exam period was the most expressed
code. In this code, the students suggested that the exam duration should be extended in online
exams, by this way, the time they lost due to connection features should be compensated and
added that this was necessary because the content of the exams was more difficult than face-to-
face exams. Removing the requirement for microphones to be on was the second most

expressed aspect. Like in other questions, the students complained that noises occurred during
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the exam due to the microphones being turned on, and therefore they had trouble focusing on
the exams. Like the previous one, removing the requirement for cameras to be on code caused
similar problems in online exams. The students announced it was difficult to adjust the camera
angle, so they wasted their exam time. Some students added this requirement caused them to
cope with concentration problems. Another aspect that needs changing/improving was
conducting additional listening. It was especially expressed by the students who stated they had
difficulty in understanding the audios. The students also noted that question types should be
diversified in order to advance the validity of the exams. The codes “removing the camera angle
rule, bending the rules, shortening the exam time, fixing technical issues and changing exam
platform” were the ones each expressed by two students. The students also suggested
conducting the speaking exam with several students rather than one-on-one. By this time, they
could control their anxiety and have an exam process in a conversational mood. One of the
students asked to add a grammar section as well as other skills. Referring to disconnection
issues, another student requested no to be treated as cheating. Considering the degree of
difficulty of the question in exams as insufficient, another student remarked that questions
having a higher degree of difficulty should be asked in exams. While some students complained
about cameras, one of them asked the proctors to increase the number of cameras in exams, so
cheating attempts could be inhibited. Besides, another student highlighted the significance of
instructions by asking to ensure the instructions were understood. One of the students pointed
out one-on-one speaking sessions and asked the instructors to prepare speaking questions of
equivalent difficulty. The last code of this theme was omitting the listening section. In this code,
the student highlighted the difficulty of maintaining listening sections due to the connection
issues and believed that removing it from the exam could be one of the aspects that needs
changing/ improving in online exams.

Some of the students’ statements on this theme were as follows:

Based on the internet speed, the duration can be extended a little more on behalf of viewing the question.
(SM25, Extending the exam period)

More time can be given and additional time can be given for situations such as power outages. (SM43,

Extending the exam period)

The rules that the camera and microphone are on and headphones cannot be worn in the exams should
be removed because it is not ethical to make such a request from every student, even if it is due to
cheating, and at the same time, everyone stays at home and wants a suitable exam space in a crowded

and noisy family environment. (SF1, Removing the requirement for microphones to be on)
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I wish we didn't hear the voices of other students because as | said, the fan noise can prevent us from
focusing, or the microphone of some people can be sensitive, mine is sensitive, the sound of pencils and
the sound of drinking water are transmitted to us very loudly. (SF20, Removing the requirement for

microphones to be on)

The camera and microphone requirement should be abolished. In my opinion, the condition of the house
at that time may not be available. This leads me to abandon the exam or fail the exam. (SM86, Removing

the requirement for cameras to be on)

| think the camera requirement should be removed or at least it should not be a problem for us to look
at the computer screen because we may have to look for the question. (SF96, Removing the requirement

for cameras to be on)
An extra listening can be given in the listening section. (SM23, Conducting additional listening)

We can have more time in the listening parts or we can listen more than 2 times. (SF97, Conducting

additional listening)
The exam may be multiple choice. (SF38, Changing question types)

Multiple-choice exams via the link should definitely be abolished, as public schools do. This method is
only made so that students can cheat more easily and teachers do not have to deal with it. Exams with
lively open-ended questions should be preferred and if the student is right in case of potential problems,

these situations should be tolerated. (SM133, Changing question types)

It is said that the computer should be put away, but then it becomes difficult to read what is written,

using a phone would be very good for reading at least. (SF65, Removing the camera angle rule)
The camera angle rule should be removed. (SM74, Removing the camera angle rule)
Rules should be more flexible. (SF77, Bending the rules)

You can ease some of the rules that students have to apply during the exam. Sometimes it can be very
boring and students may say to themselves, "Why am | studying prep?" For example, you say that
students cannot look at the screen in the writing exam, this is a ban, and this can be annoying.
Involuntarily, | can look at the screen and feel bad. It would be awesome if this was removed. (SM132,

Bending the rules)

Technical problems should be fixed and one-to-one classes can be recorded... (SF34, Fixing technical

issues)
Online exams must be taken from an online site. (SM47, Changing exam platform)
We should do the listening exams on a site. (SM49, Changing exam platform)

The exam time can be shortened in case of cheating. (SF3, Shortening the exam time)
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The Speaking exam can be in the form of a conversation with 2-3 students. This is important for reducing

stress. (SF38, Conducting the speaking exam with several students rather than one-on-one)
I think the grammar section should be added as well. (SF38, Adding grammar section)

If students have internet-cut during the exam, they should be not considered as a direct cheat. (SF55,

Not treating as cheating in disconnection)

The questions can be more difficult. Questions easier than our level are asked. (SF58, Increasing the

degree of difficulty of the questions)

It should be followed by a few cameras against the risk of cheating. (SM60, Increasing the number of

cameras)

Make sure everyone understands all the instructions in every part. (SF6, Ensuring the instructions are
understood)

I think the level of some questions in the speaking section is inconsistent. Some students receive
guestions that are easier to respond, while others receive more difficult questions. (SF2, Preparing

speaking questions of equivalent difficulty)

There shouldn't be a listening section. Sometimes we don't understand and that's not our problem.
(SF102, Omitting the listening section)

Table 4. 9. Students’ views on whether additional time should be given in online exams

YES NO
Do you think that additional time f % f %
should be given for online exams? 78 72,90 29 27,10
Number of Total number

participants  of participants
Difference in connection/technical features 42

Difficulty in concentrating on the exam
Different environmental conditions
Need for the listening section

Need for the reading section

Testing platform difference

The difference in computer skills

Need for the writing section

Frequent warnings

High stress/excitement

Exam familiarization and device control

78

Reasons/issues for additional
time
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In Table 4.9, students’ views on whether additional time should be given in online exams
were presented. While 72, 90 % of the students thought that additional time should be given for
online exams, the rest were on the opposite side. When the statements of the students who
believed that additional time should be given were examined, 11 codes were identified, giving
reasons for additional time. The most expressed code among these codes was the difference in
connection/technical features. Through this code, the students highlighted the difference in the
quality of connections and devices they used for exams, so they believed that additional time
should be allocated for online exams.

Some of the students’ statements on this theme were as follows:
Yes, | think because there is a high probability of problems with the computer or the internet. (SF2,

Difference in connection/technical features)

Yes, because we may have a problem with technological devices or the internet and we may lose time.

(SF32, Difference in connection/technical features)
Maybe because it's harder to focus. (SF6, Difficulty in concentrating on the exam)

| definitely think so. | also feel under pressure (in case | have internet or computer problems) and cannot
fully focus on the questions. (SF130, Difficulty in concentrating on the exam)

Yes, because the environmental conditions are not the same for everyone. (SF40, Different

environmental conditions)

Yes, because it's harder to focus at home than in the exam room. (SM43, Different environmental

conditions)

I think that 2 minutes extra in the listening exam can be more productive in terms of correcting

recognizable sentences. (SF72, Need for listening section)

I really think that the time is very insufficient, especially in listening. This is my 3rd step and | have the

most difficulty in listening in exams. (SF83, Need for listening section)
It could be in the reading section. (SM9, Need for reading section)

It can be given in the reading exam because it takes time to read on the phone and find the answer and

write it on paper because we have two long texts. (SF127, Need for reading section)

Yes, it can be because both are not the same platform, there may be delays because it takes place through

the application. (SM22, Testing platform difference)

Yes, | think because no matter how fast the computer is, doing it from many tabs or many screens takes
a long time. In face-to-face exams, we only focus on our papers. On the computer, we have a lot of focus,
such as the screen, paper, our teacher and of course the small but insignificant sounds in our classroom.

(SM85, Testing platform difference)
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Exactly. Everyone does not have the same computer skills. (SF17, Difference in computer skills)

Exactly. Everyone's ability to use a pc or internet speed may not be the same. (SF31, Difference in

computer skills)

Exactly. For example, in the writing section, there are some letters that we need to fill in, even if we

are given a certain time, it is not enough. (SM23, Need for writing section)

Maybe extra time can be given for the writing exam because sometimes we don't have any ideas. (SF128,

Need for writing section)
In some cases, teachers give too many warnings and this wastes time. (SM54, Frequent warnings)
Yes because the stress is too much. (SM73, High stress/excitement)

Absolutely yes, because we take the exam under stress and we may have to read more than a few times,

and I think the time is insufficient in sections like listening. (SF84, High stress/excitement)

An extra 10 minutes would be great because it takes at least 5 minutes for students to get used to the
exam environment via the online platform. At least so do I. (SM132, Exam familiarization and device

control)

Table 4.10. Students’ views on whether they can show their real performance in online exams

YES NO
Could you show your real performance f % f %
in online exams? Why? 63 59,43 31 29,25
Number of Total number
participants  of participants

Showing equal performance with face-to-face 10
2 o exams
% % Stress/anxiety-free exam procedure 5
& g Showing better performance than face-to-face 3
§ £ exams 23
e 8 The difference is not in the exams, but in the 3
% § way the exam is administered.
&’ - Performance is knowledge-based, not 2

platform-based

- o High stress/anxiety 4
= CG Q ags
e 2 2 S Inability to feel the exam atmosphere 2
% E E g Having problems in exam management 1 9
x § f_-% E Inability to get used to the exam platform 1
o Q. Having concentration problem 1
Occasionally though not always 4
Other ) ,
N Not having face-to-face exam experience 2 7
comments Change according to situation/psychology 1
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In Table 4.10, the students’ views on whether they can show their real performance in
online exams were presented. As seen in the table, while most of the students (59,43 %) believed
to show their real performance in online exams, a part of students (29,25 %) were not of the
same opinion. When the statements of students who believed to show their real performance
were examined, it was seen that they claimed to show equal performance with face-to-face
exams. Those students noted that stress-free exam procedure was a significant factor for
showing their real performance in online exams. Moreover, some students indicated that they
showed performance even better than face-to-face exams. Referring that they showed their
performance in online exams, some students stated that the difference was not in the exams, but
in the way the exam was administered; therefore, their performance was not affected. In the
same vein as in this statement, some students highlighted that performance was knowledge-

based, not platform base.

The students put forth five reasons for not showing their real performance in online
exams. Among these reasons, the first and most expressed one was high stress/anxiety.
According to them, since online exams caused high stress/anxiety, they could not show their
actual performance in the exams. Some students stated that the lack of exam atmosphere in
online exams was another reason which caused to decrease their performance. In addition to
these reasons, they also stated that having problems in exam management, inability to get used
to the exam platform and having concentration problems were other reasons they raised why

they couldn’t show their real performance in online exams.
Some of the students’ statements on this theme were as follows:

I think that my online and face-to-face exam performances are the same. (SM8, Showing equal

performance with face-to-face exams)

Yes, | think so. I think I will get almost the same results in face-to-face exams. (SF42, Showing equal

performance with face-to-face exams)
Yes, | think because there is no stress and anxiety. (SM24, Stress/anxiety-free exam procedure)

Yes, because | am not stressed compared to the face-to-face exam. (SF123, Stress/anxiety-free exam

procedure)
Yes. It even gets better. (SF7, Showing better performance than face-to-face exams)

Yes, | think | can show my real performance in online exams. (SF95, Showing better performance than

face-to-face exams)
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Yes, | think because | give the same effort in the online exam as in the face-to-face exam and the exams

do not change. (SM116, The difference is not in the exams, but in the way the exam is administered.)

I don't think there is a difference. Exam is exam. (SF118, The difference is not in the exams, but in the

way the exam is administered.)

Yes. Online or face-to-face, even if the exam platforms change, the answers to the questions are still

within the knowledge of the student. (SF1, Performance is knowledge-based, not platform-based)

Yes, | think so. Because the exams already want the information provided us beforehand, not anything

extra. (SF83, Performance is knowledge-based, not platform-based)

| don't think because I'm more stressed than when I'm in the face-to-face exam. (SF32, High

stress/anxiety)
No, because | get too stressed. (SM73, High stress/anxiety)
No, because it's not the same atmosphere. (SM73, Inability to feel the exam atmosphere)

No, because if something goes wrong | get anxious trying to fix it up and it's negatively impacting my

exam. (SF99, Having problem in exam management)

No, for example, I am not used to reading from the screen, there is a desire to underline sentences.

(SF108, Inability to get used to the exam platform)
No, I'm having trouble focusing. (SM43, Having concentration problem)
From time to time. (SF91, Occasionally though not always)

Since | did not perform in the face-to-face exam, | cannot say for sure. (SF72, Not having face-to-face

exam experience)
I don't know, it depends on the current psychology. (SM74, Change according to situation/psychology)

Table 4. 11. Students’ views on the skill/skills they have the most difficulty in online exams

Skill/skills that students have the Number of Total number of
most difficulty with in online exams participants participants
Listening 52
Speaking 10
Writing 9 17
Reading 6

In Table 4.11, students’ views on the skill/skills they had the most difficulty in online
exams were presented. Accordingly, the skill that students had the most difficulty in the online

exams was listening (f=52) which was respectively followed by speaking (f=10), writing (f=9)
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and reading (f=6). When the students’ statements on this theme were examined, it was revealed
that listening was the hardest section in online exams since it could easily be affected by internet
connections. The students also underlined this issue in their statements and noted that they had
difficulty in understanding listening audios due to poor internet connection and insufficient
technical infrastructure. In speaking, the students pointed out that they had an extreme level of
anxiety, so they couldn’t gather their words in the sessions. Similar to speaking, they also had
stress in writing and couldn’t organise their work. In reading, on the other hand, they underlined
the difficulty of maintaining reading from the screen. Besides, they complained about
distracting sounds/noises of their colleagues.

Some of the students’ statements on this theme were as follows:
The listening part is because sometimes the sound can go away or the time may be short to write the

answers. (SF2, Listening)

Listening because sometimes there are audio interruptions and therefore we can miss it from time to
time. (SF20, Listening)

Listening, | definitely had trouble with issues such as connection, sound level in every exam. (SM49,
Listening)

Speaking. Because | couldn't gather my words from excitement in 1 minute of thinking. (SF42, Speaking)
Speaking because it is much more stressful than other exams. (SF95, Speaking)

Writing exam because | can't be comfortable writing something, it's like I'm implying that I'm cheating.
(SM8, Writing)

Writing. Because | don't have an idea right away. While writing the introduction, | can't start easily.

Maybe 10 minutes more time would be great. (SF128, Writing)
Reading. It's hard for me to read from the screen. (SF93, Reading)

It may be reading because sometimes there are distracting noises. (SF118, Reading)
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Table 4. 12. Students’ views on whether the problems they encounter in online exams are due

to the administration way of exams or general problems

Online General
Are the problems you encounter in online f % f %
exams due to the online exam or are they 67 62,62 30 28,04
general problems?

Number of Total number
participants  of participants

Connection problems/technical issues 26

Due to Audio/noise problem 5
online Disconnection stress/fear 2 23

examination Location/place inconsistency 1

Lack of classroom environment 1

Stress/Anxiety 9

General .

Time management 3 9

problems Sense of inadequacy 1

In Table 4.12, students’ views on whether the problems they encountered in online
exams were due to the administration way of exams or general problems were presented.
According to the results, while most of the students (62, 62 %) stated that the problems they
faced in online exams occurred due to the fact that they were held online, the rest of the students
(28, 04 %) noted that they were general problems. When the students’ statements on this them
were examined, it was revealed that since the exams were held online, they faced problems in
five categories: Connection problems/technical issues, audio/noise problems, disconnection
stress/fear, location/place inconsistency and lack of classroom environment. The students who
stated that the problems they faced were general problems put forth problems in three
categories: Stress/anxiety, time management and sense of inadequacy.

Some of the students’ statements on this theme were as follows:
I had internet problems once, which is a problem I only have with online exams. (SM13, Connection

problems/technical issues)

Technical problems occur because the exam is online but the stress part is about me. (SF95, Connection

problems/technical issues)

The sound problem does not attract much attention in the classroom environment, but the necessity of
turning on the sound on the computer is very disturbing because there is always a sound coming from
the computer and it draws attention. Everyone can register individually in a separate class. (SF34,

Audio/noise problem)
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There is no problem other than the listening part. When there are friends asking questions during the
exam, it causes us to hear and lose concentration because it is online. In the face-to-face exam situation,
quieter communication with the teacher during the exam might have been possible. (SM48, Audio/noise

problem)

The only problem is, will the internet go out? Is the electricity cut off? | think that the school should

make its students more comfortable in this regard. (SF55, Disconnection stress/fear)
There was a constant fear that the internet would break. (SM60, Disconnection stress/fear)
The place we take exams sometimes might be inconvenient. (SM74, Location/place inconsistency)

As | mentioned in the previous questions, we are alone and | think there is too much stress. (SF84, Lack

of classroom environment)

I probably would have the same anxiety in face-to-face exam as | did in the speaking. (SF42,

Stress/Anxiety)

Anxiety is something that happens in general. (SF97, Stress/Anxiety)
Generally, I have a time management problem. (SF2, Time management)
I'm not very good at listening. (SF65, Sense of inadequacy)

Table 4.13. Students' preferences for exam types (online or face-to-face)

ONLINE FACE-TO-FACE
If you had a chance, which one would f % f %
you choose: online or face-to-face 58 55,24 47 4476

exams?

Number of Total number
participants  of participants
Less stressful exam atmosphere 24
Pandemic conditions
Flexibility of place
Familiarity
Equivalency
More organised and disciplined exam conditions
Technical/connection issues-free exam procedure
More comfortable/ less stressful exam atmosphere

[EEN
N

47

Online

Better concentration

A more efficient type of exam
Providing real exam atmosphere
Familiarity

Environmental factors

Ability to show real performance
Hassle-free exam process

30

Face-to-face
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In Table 4.13, students’ preferences for exam types were presented. As seen in the table,
most of the students preferred online exams (55, 24%) to face-to-face exams (44, 76%). When
the students’ statements were examined, it was revealed that the students preferred online exams
by citing six features of these exams. Among these features, the most expressed feature was
“less stressful exam atmosphere”. This feature was respectively followed by pandemic
conditions, the flexibility of place, familiarity, equivalency and more organised-disciplined
exam conditions. The students who prefer face-to-face exams, on the other hand, presented nine
reasons for their choices. Among these reasons, the technical/connection issues-free exam
procedure was the most expressed one. It was respectively followed by a more comfortable/
less stressful exam atmosphere, better concentration, a more efficient type of exam, providing
real exam atmosphere, familiarity, environmental factors, ability to show real performance and
hassle-free exam process.

Some of the students’ statements on this theme were as follows:

Online exams
I would prefer online exams because this is how | can control my stress level. | get a lot more stressed

when face-to-face, so | am satisfied with this training. (SF21, Less stressful exam atmosphere)

There are no situations such as being late for online exams. In addition, we can take the stress-free exam
by entering our home, as we feel psychologically more comfortable and in a protected area. (SM54,

Less stressful exam atmosphere)
I would prefer online exams for current conditions. (SF33, Pandemic conditions)

I would prefer online this year because there is a pandemic and | live in a different city. (SF102,

Pandemic conditions)

| would prefer online exams, | think it is much more comfortable to take the exam in my own home. |

have a special health condition, so I never get tired. (SF50, Flexibility of place)

| can say that online exams are a little more advantageous because we are more comfortable while

preparing, we do not spend our time on transportation. (SM131, Flexibility of place)
Online. Because we started online, it can be difficult to get used to face-to-face. (SM35, Familiarity)

Online because we didn't take our training face-to-face, and | would be stunned if | took the exam face-
to-face. (SF40, Familiarity)

I would prefer online exams because | think online exams are more organized and disciplined. (SF83,

More regular and disciplined exam conditions)
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Face-to-face exams

Face to face because online exams can have internet problems and our actions are prone to

misunderstanding. (SF118, Technical/connection issues)

| prefer face-to-face exams because | do not encounter any problems | have online, 1 do not experience

excessive stress and | can fully focus on the exam. (SF130, Technical/connection issues)

Face to face. Better concentration, less stress. (SF38, More comfortable/ less stressful exam

atmosphere)

Face to face. Less anxiety, at least | am not affected by events against my will, such as internet

disconnection. (SM60, More comfortable/ less stressful exam atmosphere)

Face-to-face exams. It is more comfortable to take an exam just by focusing without cheating. (SF5,

Better concentration)
| prefer face to face, | adapt to the exam with less fatigue. (SF124, Better concentration)
Face to face. It will be more efficient. (SF108, A more efficient type of exam)

I would prefer face-to-face exams. | am a competitive and ambitious person, so | like to pause from time
to time in face-to-face exams and watch how my competitors fail the exam in a sweat. | also think that
face-to-face exams are more accurate for general students. Face-to-face exams are more concrete and

useful. (SM133, A more efficient type of exam)

| prefer face-to-face exams, it provides the exam atmosphere better. (SF19, Providing real exam

atmosphere)

Face to face. | think face-to-face exams are more effective for motivation and a general feeling of the

school. (SM56, Providing real exam atmosphere)
Face to face is best because it is a situation we are used to. (SF17, Familiarity)
Face to face because it's a system I'm used to. (SF31, Familiarity)

I would prefer it to be face to face. Because at home, my family can break into the room all the time, or
they can make noise from the other room, or it can be the sound of renovations. (SF20, Environmental

factors)

Definitely face to face because | know | can show my performance. (SF84, Ability to show real

performance)

I would prefer face-to-face exams because I think they are more seamless. (SM12, Hassle-free exam

process)
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Table 4.14. Students’ views on the skill/skills they wish to continue with online exams

Skills/skills participants would like to Number of Total number of
continue with the online exam participants participants

Speaking 47
Writing 37

Reading 32 107
All four skills 29
Listening 10
None 3

In Table 4.14, students’ views on the skill/skills they wished to continue with online
exams were presented. According to the findings, most of the students (f=47) stated they would
like to continue testing their speaking skill online. It was followed by writing (f=37), reading
(f=32), all four skills (f=29), listening (f=10) and none of the skills (f=3). When the students’
statements on their choices were examined, it was found that they clarified their choices by
showing the problems in listening. Since listening was affected more by internet connection
and technical issues than other skills, they underlined this case in their statements. Those who
did not want to continue online reading exams pointed out the difficulty of reading passages
from the screen and distracting effect of sounds/noises from other students.

Some of the students’ statements on this theme were as follows:

Writing because it requires good focus and | focus better on the online exam. (SF7)

Speaking, writing and listening because we don't have to look at the screen for a long time. It is difficult

to read the paragraph on the phone screen while reading. (SF40)

Reading, speaking and writing. Because sometimes we may encounter problems in listening. (SM54)
Reading and writing because in others, internet and technological difficulties may arise. (SM62)

I want all of them except listening. | can understand very well. (SF102)

I would prefer reading because it is a skill that one can develop oneself. (SF84)

I guess it would be writing because I'm at home so | can write and erase more comfortably. (SF96)

I wish the reading and speaking exams were online. The writing exam is the same or even more tiring
than face-to-face training. Apart from this, many problems may occur in listening, but reading and

speaking can be done online in a more comfortable and safer way. (SM133)
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4.3. Findings for the Third Research Question

In this part, the findings related to the second research question “What are the
instructors’ views on online testing practices in foreign language education?” were presented.
In the related research question, the instructors' views on online exams were examined from
various aspects. Accordingly, the instructors’ views on the practicality of online testing practice
in their institutions (Figure 4.1), the problems the instructors faced during the online testing
practices (Figure 4.2), the advantages and disadvantages of the online testing practices (Figure
4.3) and the alternative models/techniques proposed by the instructors to use in online testing
practices (Figure 4.4) were examined and the findings were presented together with some

selected statements of the instructors.

It is difficult to grade.

They are not utilised from online
testing systems.

They are adapted versions of face-to-
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Figure 4. 1. Instructors’ views of the practicality of online testing practice in their institutions

In Figure 4.1, instructors’ views on the practicality of online testing practices in their
institutions were given. Accordingly, 13 instructors believed that online testing practices in
their institution were practical since they prevented cheating, open-ended questions were used
for reliability and they were sufficient under the current conditions. The instructors indicated
that they prevented cheating, citing the use of open-ended questions in online exams in their
institutions. For some instructors, using open-ended questions was also an indicator of

reliability. Besides, one of the instructors underlined that their online testing practices were
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adequate under the current circumstances but updates should be done in order to advance the
quality of exams.

On the other hand, 11 instructors thought that they were not practical since it was
difficult to grade, the exams were not utilised from professional online testing systems, they
were adapted versions of face-to-face exams and it was difficult to proctor. The instructors
pointed out the difficulty of grading by showing the use of open-ended questions and double-
checking process. For some instructors, their institutions’ online exams were not practical
because they did not get professional support in terms of the testing platform. The instructors
also stated that online exams of their institutions were not specially prepared for this purpose
and that these exams were adapted versions of exam samples used in face-to-face exams.
According to the instructors, online testing practices in their institution were not practical
because there were many things to do while proctoring and that was quite hard to manage.

Some of the instructors’ statements on this theme were as follows:
Different ways have been tried to find the best way since the beginning of online education, and I think

it's practical because we try to prevent cheating issues. (IF23)

| think they are practical since the open-ended question format is preferred to evaluate students'
receptive skills. (IF12)

The existing practices are practical enough for now, however change is a must in education. There is
always room for development. Even if the existing practices help a lot, we should seek for more and new
practices. (IF11)

They are at the point of taking exams, and not at the point of checking. The checking process takes much

time and using paint for checking is not practical. (IF17)

I think that they are far from practical as there is no use of online testing systems, we send papers to the

students via email or teams, which cannot be counted as online testing practice. (IF9)
Not practical. Adapted versions of the usual exams. (IF13)

| find them a bit hard for teachers to proctor and grade. (IF14)
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Cheating issues

Grading problems

Difficulty in proctoring

Figure 4. 2. Problems the instructors faced during the online testing practices

In Figure 4.2, problems the instructors faced during the online testing practices were
presented. As a result of analysing the instructors ‘statements on the theme, the problems were
grouped under five categories: Cheating issues, connection problems, difficulty in proctoring,
limited angle of screen and grading problems. In the first category, the instructors complained
about the cheating issues occurred during the exams. They mainly believed that it was quite
hard to detect cheating cases and prevent students from this action. The second problem they
faced was connection problems. According to the instructors, connection problems were one of
the greatest drawbacks of online exams since they unpredictably occur while testing and
negatively affects students’ grades, especially in listening tasks. Another problem they faced
was difficulty in proctoring. In this category, they underlined the processes they followed before
and after the exams. They also noted that since they had a limited angle of the screen, they
stated that they could not fully control the students and had difficulty in making judgments
about cheating etc. The last problem expressed by the instructors was the grading problem
which occurred since open-ended questions were used in exams.

Some of the instructors’ statements on this theme were as follows:
They can cheat during writing exams and in listening parts sometimes we have problems because of

connection or not hearing well. (IF10, Cheating issues)

For me, the biggest problem is cheating. You never know how students cheat and even if we have some
strict rules about the exam procedure, students find a way to cheat. Maybe we can ask students to use

two different devices one is for reading the questions and the other for camera purposes but the camera
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should show the first device screen and the student with answer paper so we can understand if they are
cheating or not. Still, it’s too complicated. (IF11, Cheating issues)

Cheating attempts are not easy to detect. If students have advanced computer skills, it is very easy to
evade being caught. Also, when students claim that they have technical problems, we do not have a way
to tell whether they are telling the truth. (IM21, Cheating issues)

Internet connection problems, especially problematic during listening exams. (IF4, Connection

problems)

Bad internet connection problems especially on rainy days, dark rooms or unclear, blurry images,
having students who have only one device during the exam and not being able to see the screen that

students are controlling. (IF11, Connection problems)

Seeing all the students in a class at the same time is impossible. Internet connection problems might
occur. (IF1, Difficulty in proctoring)

Monitoring students is way more challenging since there is no physical environment and eye contact.
(IM26, Difficulty in proctoring)

Questions are open-ended but it’s hard to grade them. (IF24, Grading problems)
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Figure 4. 3. The instructors’ views on the advantages and disadvantages of the online testing

practices

In Figure 4.3, the instructors’ views on the advantages and disadvantages of the online
testing practices were presented. As seen in the figure, the instructors noted seven advantages
and disadvantages for online testing practices. The first advantage expressed by the instructors

was that the online exams were less stressful. Another advantage of online exams was that they
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were ecology-friendly. Referring that no physical paperwork was not used in online exams, the
instructors considered it as a significant aspect of online exams. Since everything was prepared
and conducted online, they also thought grading was easier in online exams compared to face-
to-face counterparts. Connecting online from anywhere was also regarded as an appealing
advantage by the instructors. Besides, they believed that online exams saved time, prepared
students for future jobs and provided autonomous learning. When it came to disadvantages, the
first and most expressed disadvantage of online exams was they created a cheating-convenient
atmosphere. While some instructors stated it was no possible to prevent cheating, others
suggested alternative models in order to avoid cheating. Since everything was conducted online,
lack of social interaction was another disadvantage of online exams expressed by the
instructors. For some instructors, online exams were not sufficient for fully measuring students’
skills, so they considered it as a disadvantage. Referring to grading processes, the instructors
also noted that online exams were time-consuming and tiring. While online exams were
considered as less stressful while expressing advantages, they were regarded as stressful for
both students and instructors in disadvantages. This finding showed the difference of individual
perspectives. On this theme, the constraint of using screen and technical issues were other
disadvantages expressed by the instructors.

Some of the instructors’ statements on this theme were as follows:

Advantages: students are less stressed, teachers are more relaxed, too. (IF4, Less stressful)
Advantages: students are less excited, no physical paperwork. (IF17, Less stressful)

The best advantage of online testing is that it is ecological as we don't waste thousands of paper. (IF11,

Ecology-friendly)

Pros: it's safe for students' and teachers' health during Covid and also environmentally friendly as they

don't have to write on papers and we don't print exams. (IF20, Ecology-friendly)
Since everything is done online it’s easier to calculate and get the results. (IF3, Easier grading)
Less time consuming as computers make the assessment. (IF22, Easier grading)

It prepares students for future jobs, it can be convenient regardless of the actual location. (IM2,

Flexibility of place, Prepares students for future jobs)

| don't see any advantages except being able to test students from different locations. (IF14, Flexibility

of place)

It saves time and nature. (IF1, Saves time)
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Online examination system gives students the ability to take the responsibility for their own learning
and to see their learning process because they can keep their exam paper even after the exams. (IF12,

Provides autonomous learning)

However, cheating and lack of social interaction are considerable issues. (IM2, Creates cheating-

convenient atmosphere, Lacks of social interaction)
It’s not possible to stop cheating. (IF7, Creates cheating-convenient atmosphere)
It is not enough to measure students' skills. (IF10, Insufficient for measuring students' skills)

Disadvantages are that it’s time-consuming, requires lots of unnecessary effort and is unsuitable for

modern times. (IF9, Time-consuming and tiring)

Stressful for students as more hiccups they can’t control. Stressful for instructors too. (1F8, Stressful for
both sides)

The constraint of using the screen for everything. (IF6, Constraint of using screen)

One drawback of an online examination system is that both instructors and students might have some

challenges in technology, network connection speed etc. during the exams. (IF12, Technical issues)

Alternative models/techniques for
online testing

Assigning projects/portfolios rather than tests

Creating an online test like TOEFL iBT

Grading based on course works
Integrating different types of questions

Blocking students' devices during the examination
Using plagiarism detection programs

Presenting questions by shuffling

Making a testing practice with less students at one time

Sending mirrors for more effective proctoring

Figure 4. 4. Alternative models/techniques proposed by the instructors to use in online testing

practices

In Figure 4.4, the instructors’ views on alternative models/techniques to use in online
testing practices were presented. Accordingly, the instructors suggested twelve

models/techniques that they thought would have a better examination process if implemented.
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The first suggestion was “assigning projects/portfolios rather than exams”. The instructors
believed that project/portfolios could be an appealing option to be used in online education
instead of exams. Considering the instructors’ views on the disadvantages of online exams, they
might have suggested projects/portfolios since there was not cheating concern in this type of
assessment. The second model/technique proposed by the instructors was creating an online
exam like TOEFL iBT. This suggestion showed that some parts of the online exams prepared
by their institutions were not sufficient for online exams, therefore they might have felt the need
to make such a suggestion. The third suggestion was grading based on course works. This
suggestion of the instructors showed similarity with the first suggestion. Either way, it was
intended that students would be assessed through the tasks or projects assigned to them, rather
than through testing. The following suggestion was integrating different types of questions.
Referring to the fact that the questions in the exams merely consisted of open-ended questions,
the instructors suggested that different types of questions should be included in the new exams.
The suggestion “blocking students’ devices during the examination” was significant for
preventing cheating attempts. This suggestion showed that they were aware of the students’
behaviours, suspected the students of cheating. Referring to the plagiarism issues in writing
exams, the instructors also suggested using plagiarism detection software. As it was stated in
the previous questions, the instructors noted that they needed a reliable proctoring system since
it was a complicated and tiring process for them. Another suggestion of the instructors was to
present questions by shuffling which was also a precaution to prevent cheating issues. One of
the instructors proposed that organising the exam with fewer students could also be a good way
to advance the quality of testing practices. Another instructor suggested using the technique of
a private university located in Southern Turkey and added that they could also send mirrors to
the students and asked them to use the mirrors during the exams.

Some of the instructors’ statements on this theme were as follows:

I would assign students with projects rather than timed exams. (IF1)

Something like TOEFL computer exams where we send students links, they have a timer and only one
screen for the exam. Maybe add a camera to make sure the students are answering alone and their

session is videotaped. (IF20)

I would change the speaking exam. Instead of testing the students one by one I'd test them in groups of

three or at least in pairs. It should be more like a conversation instead of a presentation. (IF5)

For genuine testing progress, more realistic meaningful grades from course work. (IF8)
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A system that has different varieties of question types such as multiple-choice, matching etc. which
calculates the results itself. We can also ask 1 or 2 open-ended questions | mean the system can have

that option as well and teachers can assess only those. (IF9)

Exams can be done once for each level which are prepared, applied and assessed online without using

any papers. In a way that blocking the usage of other websites during exams. (IF13)

Even if it takes more time to mark the exam paper, | am glad that we don't use multiple choice questions
in our online examination system because exams and quizzes assess low-level learning. For the writing
exams; however, plagiarism detection programs can be used for the benefit of students and teachers.
(IF12)

Having a reliable electronic proctoring software would help a lot. (IF14)
Cameras must be on at all times and shuffle the questions for each student. (IF22)

I would design a testing practice with fewer students at one time and focus on the production skills more.
(IF23)

For the testing part, at Bilkent University for example they sent mirrors to students to have more effective
monitoring that is a brilliant idea I believe. (IM26)

75



CHAPTER V

CONCLUSION, DISCUSSION AND SUGGESTIONS

5.1. Introduction

In this chapter, the results obtained in the light of the findings of the research are
presented with the support of the research findings in the relevant literature. After the

conclusion and discussion section, suggestions for researchers and practitioners are put forth.

5.2. Conclusion and Discussion

This research is a case study in which instructors and students’ views on online teaching
practices in foreign language education were sought. As a result of examining the data collected

through online opinion forms, the following results were achieved:

Four different aspects were investigated within the first research question. In the first
aspect, it was aimed to unearth the relationship between students’ views on their success
situations in face-to-face exams and their demographic characteristics (gender, age, English
level, and computer skills). The analysis results showed that the students’ views on success
situations in face-to-face exams did not differ statistically based on their gender, English level
and computer skills. However, it was found that their views on success situations in face-to-
face exams meaningfully changed according to their ages. It was determined that there was an
inverse relationship between the age of the students and their views on their success in face-to-

face exams, and as their age increased, their views on their success levels decreased.

In the second aspect, the relationship between the students’ views on success situations
in online exams and their demographic characteristics were investigated. When the results were
examined, it was found that while the students’ views on success situations in online exams did
not significantly change according to their gender and age, it changed in a significant way based
on their English level and computer skills. This differentiation merely occurred between the
students at pre-intermediate level and those at intermediate, upper-intermediate and advanced
level. Among these students, pre-intermediate students had the lowest belief concerning the
success situation in online exams. In other words, the higher the English level the students were,
the higher their belief in success in the online exam would be. When the results on computer

skills were taken into consideration, it was seen that there was a direct relationship between the
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students’ computer skills and their views on success in online exams. Accordingly, as the
students’ computer skills increased, their views on success in online exams increased as well.
The findings of this study varied from Urgun (2019) and Wallace and Clariana’s (2005) studies
in which they found female students achieved better scores than males in the computer-based

exams.

In the third aspect, the relationship between students' views on their stress level in face-
to-face exams and their demographic characteristics (gender, age, English level, computer
skills) was scrutinised. The analysis results indicated that female students had higher stress in
face-to-face exams than males. In contrast, no relationship was found between the students’
other demographic characteristics (age, English level and computer skills) and their stress level

in face-to-face exams.

In the fourth aspect, the relationship between students' views on their stress level in
online exams and their demographic characteristics (gender, age, English level, computer skills)
were examined. Like in face-to-face exams, it was determined that female students had higher
stress levels than male students in online exams. Besides, it was seen that the students’ computer
skills were also a significant variable changing students’ stress in online exams. The results
attested that there was an inverse relationship between the students’ computer skills and their
stress levels in online exams. Accordingly, the students who had lower computer skills had
higher stress in online exams. The results also showed that the students’ stress in online exams
did not significantly change in terms of their age and English levels. In a similar vein, Ozturan
(2016), who made a comparison on online versus paper-based exams, found that the students

having higher computer skills had less anxiety in online exams.

Through the second research question, the students’ views on online exams were
examined through the statements in opinion forms from nine different aspects. In the first
aspect, the students’ views on the advantages and disadvantages of online exams were sought.
As a result of examining their statements through content analysis technique, three advantages
and six disadvantages of online exams were identified. Among the advantages, the most
expressed advantage by the students was that online exams provided a less stressful exam
atmosphere than face-to-face counterparts. Besides, the students also underlined the advantage
of the flexibility of place. Although not as much as the other two advantages, the fact that online
exams allowed better concentration was also mentioned by the students as another advantage.
When it comes to disadvantages, connection/technical issues was the most expressed

disadvantage of online exams. Almost one out of every two students stated that they had
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problems with this disadvantage. This was seen in the statements of the students. Students
explained their opinions about this disadvantage by giving examples such as disconnection
from the internet, power cuts, and problems arising from using a computer without new
equipment. Another disadvantage expressed by the students was that online exams caused
stressful exam procedures. Whereas most of the students stated that online exams enabled them
to take the exams in a less stressful atmosphere, a group of students claimed that online exams
led them to feel greater stress which mainly resulted from the fear/anxiety of ‘what if my
internet connection is lost or if the electricity goes out” and the problems in understanding
listening audios due to poor internet connection. The students also stated that online exams
created a cheating conductive environment which caused injustice between studying and non-
studying students. Another disadvantage expressed by the students was
adaptation/concentration problems. They noted that they had adaptation/concentration
problems in online exams since they were forced to leave their microphones on during the
exams and sounds/noises of their classmates, devices and people at home functioned as
distracting in online exams. Communication problems and difficulty in finding a convenient

place were the other disadvantages expressed by the students.

In the second aspect, it was aimed at identifying problems the students encountered in
online exams. As a result of examining students’ statements, problems were grouped under five
categories; connection/technical problems, sound/noise problems, stress, camera problems,
cheating attempts and insufficient exam time. Connection/technical problem was the most
mentioned one among the problems expressed by more than 80% of the students. The second
general problem was the sound/noise problem which arose from the rule of keeping the
microphone on during the exams. This situation was specifically stated in the statements of the
students and they emphasized that even if they did not want to disturb others, they were
unintentionally forced to do it since they did not have full control of the process. Another
general problem the students faced in the online exams was camera problems which mainly
emerged either because there was a requirement for opening cameras during the exams or
because they were asked to position their cameras properly to get a clear view in the exams.
The students complained that since the cameras were open during the exams, they got stressed
more and couldn’t focus on their papers. Some students pointed out they had difficulty
positioning their cameras properly. Cheating attempts and insufficient exam time were the other
general problems, each expressed by one student. As it was stated in the disadvantages of online

exams, one of the students emphasised cheating problems in online exams under the general
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problems though. Another student noted they had difficulty in completing exams so considered

insufficiency in exam time as one of the general problems.

In the third aspect, it was aimed at identifying aspects of online exams that needs
changing/improving according to the students. According to the results, most of the students
believed that there were aspects of online exams that needs changing/ improving. From the
statements of the students who thought there were aspects of online exams that needs
changing/improving, 18 aspects were determined. Among these, extending the exam period was
the most expressed one. The students especially underlined this aspect because they claimed to
have difficulty in completing the tasks in the exams and had problems merely because of the
administration way of the exams. Therefore, they believed that extending the exam period could
be a good compensator to overcome these situations. In addition to this, removing the
requirement for microphones/cameras to be on were the following aspects that need changing.
Like in the previous questions, the students expressed they had concentration/adaptation
problems due to these requirements. Besides, they noted that the requirement for microphones
to be on caused noises/sounds arising from other classmates, electronic devices and people in
the environment. They added that the requirement for cameras to be on brought about stress
among them. Another aspect of online exams in this theme was conducting additional listening
which was specifically expressed by the students since they thought listening was the skill most
affected by the internet connection. Some students noted they couldn’t understand the audio
just because they did not have a stable internet connection in their environment, so providing
additional listening (three times) could solve this problem for them. Moreover, some students
specified that changing question types could be another aspect of online exams. Since the exams
prepared by the university board consisted of open-ended questions, some thought online exams
should cover a variety of question types to properly assess their skills. Removing the camera
angle rule and bending the rules were the other aspects stated by the students who believed that
these kinds of rules caused an increase in their stress levels. The students also stated that fixing
technical issues and changing the exam platform were the aspects that needed changing. In their
statements, they emphasised the technical issues such as internet connection and quality of
server and asked the university to advance these issues for maintaining a better exam procedure.
By asking to change the exam platform, they recommended the university utilise alternative
platforms such as websites. Within the scope of this research question, the students also
suggested the following aspects, each expressed by one student: Shortening the exam time,
Conducting the speaking exam with several students rather than one-on-one, adding grammar

section, not treating as cheating in disconnection, increasing the degree of difficulty of the
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questions, increasing the number of cameras, ensuring the instructions were understood,

preparing speaking questions of equivalent difficulty and omitting the listening section.

In the fourth aspect, the students were asked whether additional time should be given in
online exams. The results showed that the majority of the students thought that additional time
should be given in online exams. For this opinion, they provided justifications under 11
categories. The first and most expressed reason was the difference in connection/technical
features in which they claimed that everyone didn’t have the same quality of internet connection
and electronic devices, so additional time should be given in online exams. For students,
difficulty in concentrating on the exam was another reason for additional time. Besides, they
put forward that they had different environmental conditions and didn’t have full control over
them so additional time should be given in online exams. Some students specified the areas that
needed additional time. For some, it was the listening section due to the understanding problems
that aroused from the internet connection. For others, it was the reading section since it was
hard to maintain reading tasks from the screen. Moreover, some noted that it was the writing
section since nothing came to their minds and they had difficulty in continuing writing without
looking at the screen. In addition to these, some students cited the difference in the exam
platform to defend their view of why additional time should be given for online exams. Some
students in the research group, on the other hand, stated that everyone did not have the same
computer skills, so it was necessary to give additional time in online exams. Some students,
who focused on a different aspect of the online exams, stated that they were warned frequently
during the exams and therefore they lost their concentration and noted that giving additional
time would be the right step. As it was mentioned in the disadvantages of online exams, some
referred to high stress/excitement online and therefore asked for additional time in online
exams. The last reason expressed by the students was exam familiarization and device control

in which they emphasized the time wasted.

In the fifth aspect, the students were asked whether they could show their real
performance in online exams. When the results were examined, it was found that the majority
of the students showed their real performance in online exams. On the contrary, a group of the
students claimed not to show their actual performance in online exams. After scrutinizing
statements of both groups, five reasons for showing real performance, five reasons behind not
showing real performance and three reasons for other issues were determined. The students who
claimed to show their real performance in online exams mostly stated that they showed equal

performance with face-to-face exams. Some students noted that stress/anxiety-free exam
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procedures assisted them to show their real performance in online exams. A group of the
students thought their performance in online exams was better than in face-to-face exams. By
stating that the difference was not in the exams but in the way the exam was administered, some
students referred to the fact that they showed the same performance in online exams. The last
reason in this category was the motto “performance is knowledge-based, not platform-based”.
Through this quotation, the students implied that any change in the exam platform did not affect
their performance if they had sufficient knowledge in the relevant subject. When the reasons
behind not showing real performance in online exams were examined, it was found that high
stress/anxiety was the most expressed reason by the students. The students also gave the
following justifications for not showing real performance in online exams: inability to feel the
exam atmosphere, having problems in exam management, inability to get used to the exam
platform and having concentration problems. Within the scope of this research question, there
were three reasons for other issues. Among these, the students most expressed that they
occasionally, but not always, showed their real performance in online exams. Some students
clarified that they didn’t have face-to-face exam experience at the university level, so they
couldn’t make a comparison between them. One of the students, on the other hand, stated that
his performance changed according to situation/psychology. Similar results were revealed in
many studies (Anakwe; 2008; Bayazit; 2007; Campton, 2004; Candrlic, Ktic & Dlab, 2014;
Jeong, 2014; Still & Still 2014) in the literature. As stated in this study, there was no significant
difference between students' online and face-to-face exam performances in these studies. In
other words, these studies attested that the students showed equal performance in both exams.

In the sixth aspect, it was targeted to explore the skill/skills the students had the most
difficulty in online exams. The results revealed that listening had been the most challenging
skill for students in online exams. Since it was quite sensitive to the internet connection, the
students expressed they had difficulty in following listening records and sometimes needed
additional listening due to muffled sounds during the listening section. Listening was followed
by speaking, writing and reading respectively. Although they didn’t give a clear reason for
speaking related to the online examination, they voted for the second since they had difficulty
in organising the sentences and got stressed during the section. Similarly, the students noted
that nothing came to their minds during the writing section and it was hard for them to complete
writing tasks without looking at the screen which was a rule set by the university to avoid
cheating and plagiarism. For reading skills, the students underlined the difficulty of maintaining

reading tasks from the screen.
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In the seventh aspect, the purpose was to clarify whether the problems students
encountered online exams were due to the administration way of exams or general problems.
According to most of the students ‘views (62, 62 %), it was because the exams were
administered online. The rest of the students (28, 04 %) thought that they were general
problems. From the statements of the students who thought the problems were due to the online
examination, five categories were determined. Among these, connection problems/technical
issues were the first and most expressed by the students. It was followed by audio/noise
problems, disconnection stress/fear, location/place inconsistency and lack of classroom
environment. When the statements of other students were checked, three general problems were
determined. Stress/anxiety was the most common problem the students faced in the exams. It

was followed by time management and a sense of inadequacy.

In the eighth aspect, the students’ preferences for exam types (online or face-to-face)
were examined. The results showed that most of the students (55, 24 %) preferred online exams
to their face-to-face counterparts. The rest of the students (44, 76 %) wished to continue with
face-to-face exams. The students choosing online exams put forth six reasons for their choices.
Among these reasons, the fact that online exams created a less stressful exam atmosphere was
the most expressed one by the students. The students also added that they would choose online
exams because there were pandemic conditions, online exams provided the flexibility of place,
they got used to taking exams online from the beginning of their university education, they
thought online-or face-to-face they were equivalent and online exams provided more organised
and disciplined exam conditions. When the statements of the students choosing face-to-face
exams were examined, nine reasons were determined. Out of these reasons, technical
/connection issues had the greatest repetition value. Some students stated that in face-to-face
exams, they had a more comfortable/less stressful exam atmosphere, had better concentration,
could show real performance, had a hassle-free exam process and were not affected by
environmental factors. Besides, they thought that face-to-face exams were a more efficient type
of exams and provided a real exam atmosphere. Like the students choosing online exams, some
students in face-to-face exams also noted that they were used to taking the exam face-to-face
throughout their educational lives, so they had familiarity with face-to-face exams. Similar to
the findings in this study, Corek¢ioglu (2017) stated that the features such as time-saving,
environmental friendliness, providing validity and motivation of online exams were welcomed
by both teachers and students. On the other hand, he underlined that connection and computer

problems were frequently mentioned by both groups.
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In the ninth aspect, the students’ views on the skill/skills they wished to continue with
online exams were investigated. The analysis results showed that speaking (f=47) was the most
desired skill the students wished to continue with online exams. It was followed by writing
(f=37), reading (f=3), all four skills (f=29), listening (f=10) and none of the skills (f=3).

Through the third research question, the instructors’ views on online exams were
examined from four different aspects. In the first aspect, it was tried to explore their views on
the practicality of online testing practices in their institutions. According to the results, while
most of the instructors (f=13) believed that online testing practices in their institutions were
practical, other instructors (f=11) thought there were not practical as much as expected. From
the statements of the instructors thinking of online testing practices of their institutions as
practical, three factors were determined. Firstly, the instructors thought they were practical
because they prevented cheating. Besides, open-ended questions were used in the exams which
was a good indicator of reliability. Some instructors noted that although they were
sufficient/practical under the current conditions, there might be changes/updates for a better
assessment. The instructors thinking of them as not practical, supported their ideas with the
statements such as the difficulty of grading, not utilising online testing systems, being adapted
versions of face-to-face exams and difficulty of proctoring. Due to these reasons, they thought

the online testing practices of their institutions were not practical as much as desired.

In the second aspect, it was aimed at identifying problems the instructors faced during
the online testing practices. As a result of examining the instructors’ statements, the problems
faced by the instructors were grouped under four headings: Cheating issues, connection
problems, difficulty in proctoring and grading problems. As expected, cheating issues were the
most expressed problems by the instructors. For some, it was not possible to prevent these cases
since there were students with advanced computer skills or they had limited control over the
process. The second one “Connection problems” was the problem that was declared by both
students and instructors. In the difficulty of proctoring, the instructors complained about the
difficulty and tiring side of the process. In grading problems, the instructors referred to the fact
that the exam questions were open-ended, and that the grading process lasted longer than usual
and the questions did not have a single correct answer. In addition, they stated that double-
checking made the process more difficult. Although the instructors mainly complained about
grading and proctoring difficulties, the related studies showed that there were studies (Celik;
2006, Emir; 2006), I¢ten; 2006, Jia & He, 2021; Jung & Yeam, 2009; Yagc1; 2012; Yilmaz

Ince, 2016) on developing such systems to conduct an effective examination. In particular, the
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study of Jia and He (2021) developed an important solution for the cheating problem, which
the instructors expressed as the problem they experienced in online exams. Thanks to this
artificial intelligence supported system, the students’ facial movements and behaviours were
examined, and cheating attempts were detected during the exam and deterrent measures were
taken for students. On the other hand, online exam software developed by researchers such as
Celik (2006), Emir (2006), igten (2006) and Yagc1 (2012) provided solutions for grading
problems expressed by instructors. The online automatic Turkish essay scoring system
developed by Yilmaz ince (2016) took place as an important step in grading the tasks given
within the scope of writing skills. If the relevant system is applicable for essays written in a
foreign language, perhaps the essay reading workforce, where instructors spend the most time,
will be reduced. Hylton, Levy, and Laurie (2016) focused on a different point regarding
proctoring. In their study, they found that the unproctored group got higher grades and had the
opportunity to be involved in more unethical events. In a similar study, Vazquez, Chiang &
Sarmiento-Barbieri (2021) also found that the unproctored group got higher grades and the
difference between the groups was greater in face-to-face examinations. As a justification for
this, it was shown that the students established a more organized and wider network in face-to-

face exams.

In the third aspect, it was aimed at exploring the advantages and disadvantages of online
testing practices through the eyes of the instructors. In terms of advantages, seven advantages
were declared by the instructors. Among these, the most expressed one was that online exams
were less stressful. The instructors also added they were eco-friendly because no paper was
used in the exams. Since some parts of the exams were automatically scored by the computers,
some instructors underlined that grading was easier in online exams. Another advantage of
online exams was the flexibility of place. According to the instructors, online exams also saved
their time, prepared students for future jobs and provided autonomous learning. When it came
to disadvantages, the instructors firstly complained that online exams created a cheating-
convenient atmosphere. They also added that they lacked social interaction, were insufficient
for measuring students’ skills, were time-consuming and tiring, and were stressful for both sides
(students and instructors). Some instructors pointed out that there were technical problems and
constraints of using the screen in online exams and that were other drawbacks of these exams.
Like the instructors, Corek¢ioglu (2017) reported that teachers and students in his study
frequently complained about internet connection and computer problems which were

considered as the greatest handicaps of online exams. In that study, similar advantages were
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also put forth. As it was found in this study, the participants of Corek¢ioglu (2017) noted such

advantages as being time-saving and eco-friendly.

In the fourth aspect, the purpose was to benefit from the experiences of the instructors
in online exams. Therefore, they were asked to propose alternative models/techniques to be
used in future online testing practices. From the statements of the instructors, twelve alternative
models/techniques were revealed. The first one was to assign projects/portfolios rather than
exams. The instructors suggesting this model stated that cheating could merely be prevented
through this model and there wouldn’t be technical issues. Some instructors suggested creating
an online exam like TOEFL iBT. As an alternative model, some instructors advised assessing
speaking skills in groups rather than one by one. This situation was also declared by the students
who stated that testing speaking one by one caused stress and that there was injustice among
the difficulties of the questions students faced. Similar to the first alternative model, some
instructors noted that grading should be based on course works. While the purpose of the first
model was to avoid cheating, the primary goal of this model was to reduce the workload. Since
the university mainly used open-ended questions in exams to decrease cheating cases, the
students faced with a single type of question, so some instructors recommended integrating
different types of questions in future exams. Cheating was one of the first problems the
instructors encountered in online exams. Several instructors advised using a system in which
students’ devices were blocked for other pages/browsers during the examination. In a similar
vein, the instructors suggested using plagiarism detection programs especially to check papers
in the writing section. Besides, referring to the time-consuming and tiring aspect of proctoring,
some instructors stated that a reliable electronic proctoring system should be used in future
exams. Related to the cheating issues, some instructors suggested presenting questions by
shuffling, others advised the university to send mirrors for more effective proctoring. The last

alternative model/technique was to make a testing practice with fewer students at one time.

5.3. Suggestions

According to the results obtained as a result of the research, the following suggestions
were put forth for practitioners, policymakers and researchers.

v Since this research is a case study, it was conducted with a smaller study group
compared to quantitative research designs. In order to increase the generalizability of
the findings and to reach wider masses, it is recommended to carry out studies that will

include quantitative research designs on this or a similar subject.
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v" Perhaps one of the biggest handicaps of online exams is internet connections/technical
issues. Although what can be done to solve these problems is limited, universities can
improve the quality of the servers they use in online exams and provide a partial solution
to this problem by using systems/software suitable for online exams. In addition, data
usage can be minimized so that students connecting from regions with low connectivity
can take the exam comfortably and smoothly.

v" Another common problem with online exams is cheating. In order to overcome this
problem, information exchange can be prevented by using software systems that limit
students' computer use during the exam, as suggested by the instructors within the scope
of the research. In addition, if the scope of the course is appropriate, techniques such as
project and portfolio evaluation, which are among the contemporary evaluation
techniques, can be used.

v Considering that students have a less stressful exam process, apart from technical
problems/internet problems, online exams seem to have a better process in showing
students' real performance. In the field of online exams, which is one of the reflections
of the increasing and developing technological developments on education, it will be a
good gain for both students and educators to carry out infrastructure development
studies and to bring domestic and national infrastructure systems to the education
community.

v"In order to test the listening skill, which is the skill that students have the most difficulty
with in online exams, listening audios can be sent to the students before the relevant
section, and a certain time can be allocated for the students to download these files and
do listening activities. Students can answer the questions in the relevant section until
the countdown process is completed, and when the countdown is over, the answer
process can be closed automatically. In this way, students can get rid of internet-related
problems in the listening section.

v Online exams are considered as exams that enter our lives quickly and compulsory with
the effect of the pandemic. Although we have started a fast process, it is obvious that
we will carry out a more intertwined process in the future with the effect of developing
technological applications. It is essential to carry out some studies in order not to
experience the disadvantages of online exams again. As seen in this study, there is an
inverse relationship between students' computer skills and their stress and success levels
in online exams. From this point of view, personal development courses can be started

to develop students' computer skills, and pre-service and in-service training can be given
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to pre-service teachers/ teachers so that they can provide a more effective examination

control.
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APPENDICES

Appendix-1. Normality Results of Quantitative Data

Dimension Variable K-S | Skewness | Kurtosis | Skewness (Z) | Kurtosis (Z)
Success in face-to-face Female 0,000 -0,13 -0,22 0,07 -0,28
exams Male 0,000 0,03 -1,05 -0,27 -1,39
Success in online exams | Female 0,000 -0,59 0,45 1,49 0,52
Male 0,000 -0,18 -0,76 0,18 -0,41
Stress in face-to-face Female 0,000 -0,65 -0,29 0,80 -0,77
exams Male 0,000 -0,03 -1,58 1,24 0,24
Stress in online exams Female 0,000 -0,39 -0,83 0,76 1,95
Male 0,000 0,22 -1,04 -0,42 -0,16
Success in face-to-face 18 0,000 -0,75 0,72 0,07 -0,28
exams 19 0,000 0,42 -0,62 -0,27 -1,39
20 0,000 0,14 -1,18 1,49 0,52
21 0,035 0,46 0,52 0,18 -0,41
Success in online exams | 18 0,000 -0,70 1,37 0,80 -0,77
19 0,000 -0,17 0,09 1,24 0,24
20 0,004 -0,40 -0,83 0,76 1,95
21 0,002 -1,16 2,47 -0,42 -0,16
Stress in face-to-face 18 0,000 -0,67 -0,92 0,07 -0,28
exams 19 0,000 -0,27 -1,26 -0,27 -1,39
20 0,000 -0,59 -1,22 1,49 0,52
21 0,008 -1,16 1,54 0,18 -0,41
Stress in online exams 18 0,004 -0,26 -0,58 0,80 -0,77
19 0,000 -0,32 -0,67 1,24 0,24
20 0,000 0,19 -1,73 0,76 1,95
21 0,042 -0,22 -1,57 -0,42 -0,16
Success in face-to-face Elementary 0,001 0,37 -2,80 0,07 -0,28
exams Pre-intermediate 0,000 -0,04 -1,18 -0,27 -1,39
Intermediate 0,000 0,19 -0,29 1,49 0,52
Upper-intermediate 0,002 -0,37 0,41 0,18 -0,41
Advanced 0,000 0,03 -0,24 0,80 -0,77
Success in online exams | Elementary 0,016 -0,65 -1,70 1,24 0,24
Pre-intermediate 0,000 -0,26 0,30 0,76 1,95
Intermediate 0,000 -0,24 -0,12 -0,42 -0,16
Upper-intermediate 0,000 0,03 -0,24 0,07 -0,28
Advanced 0,006 -0,42 -0,58 -0,27 -1,39
Stress in face-to-face Elementary 0,020 -1,12 0,27 1,49 0,52
exams Pre-intermediate 0,000 -0,31 -1,46 0,18 -0,41
Intermediate 0,000 -0,85 -0,25 0,80 -0,77
Upper-intermediate 0,023 -0,59 0,33 1,24 0,24
Advanced 0,018 0,03 -1,32 0,76 1,95
Stress in online exams Elementary 0,020 1,12 0,27 0,07 -0,28
Pre-intermediate 0,001 -0,51 -0,59 -0,27 -1,39
Intermediate 0,023 -0,06 -1,30 1,49 0,52
Upper-intermediate 0,057 0,17 -0,86 0,18 -0,41
Advanced 0,018 -0,35 -0,96 0,80 -0,77
Success in face-to-face Novice 0,003 -0,09 -0,90 0,07 -0,28
exams Medium 0,000 -0,14 -0,07 -0,27 -1,39
Advanced 0,000 0,10 -1,10 1,49 0,52
Expert 0,086 -0,60 -0,35 0,18 -0,41
Success in online exams Novice 0,154 -0,12 -0,15 0,80 -0,77
Medium 0,000 0,19 -0,38 1,24 0,24
Advanced 0,000 0,17 -0,08 0,76 1,95
Expert 0,002 -2,12 4,74 -0,42 -0,16
Stress in face-to-face Novice 0,000 -0,71 -1,26 0,07 -0,28
exams Medium 0,000 -0,42 -0,82 -0,27 -1,39
Advanced 0,000 -0,64 -0,83 1,49 0,52
Expert 0,013 -1,57 1,97 0,18 -0,41
Stress in online exams Novice 0,000 -1,41 1,79 0,80 -0,77
Medium 0,000 -0,11 -0,89 1,24 0,24
Advanced 0,000 0,71 -0,38 0,76 1,95
Expert 0,224 0,31 -1,83 -0,42 -0,16
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Appendix-2. Online Form for Students

Ogretmenlerin ve 6grencilerin goziinden yabanci dil 6gretiminde cevrim ici (online)
simavlari degerlendirilmesi

Degerli katilimet,

Bu g¢aligmada, ogretmenlerin  ve 6grencilerin  gozlerinden ¢evrim i¢i sinavlarin
degerlendirilmesini amaglamaktadir.

Arastirma kapsaminda toplanacak veriler, sadece bilimsel amagla kullanilacak olup higbir
kigisel veriniz herhangi bir nedenle paylasilmayacaktir.

Sorulari i¢tenlikle cevaplamaniz arastirmanin bulgularina 6nemli katki saglayacaktir.
Aragtirmaya katkilarinizdan dolay: simdiden tesekkiir ederim.
Ogr. Gor. Kerime Asma

kerimeasmaa@gmail.com

Demografik Bilgiler
Bu béliimde, demografik bilgilerinizi tespit etmeye yonelik ii¢ soru yer almaktadr.
Cinsiyetiniz:
Yasimiz:

Egitim gordiigiiniiz (yeni tamamladigimz) Ingilizce seviyesi (elementary, pre-intermediate,
intermediate, upper intermediate vb.)

Elementary | Pre-intermediate Intermediate Upper-intermediate Advanced

Coktan Se¢cmeli Sorular
Bu béliimde, alti coktan secmeli soru yer almaktadr.

Yiiz yiize sinavlarda basar1 durumunuz:

ok kot | 2 - % 2 Gl

Cevrim ig¢i sinavlarda basari durumunuz:

Cok kot L - - . s Cok iyi

Yiiz yiize sinavlarda stres seviyeniz:

Hig . = 2 = < Asiri
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Cevrim ici sinavlarda stres seviyeniz:

Hic 1 2 3 4 5 Asm

Bilgisayar kullanim beceriniz:

Acemi Orta Tleri Uzman

Internet kullanim ge¢misiniz:

1 yildan az 1-3 yil 3-5 yil 5 yildan fazla

Acik Uclu Sorular

Bu béliimde, dokuz agik uglu soru yer almaktadur.

1. Cevrim i¢i sinavlarin ne tiir avantajlari / dezavantajlar1 oldugunu diigtiniiyorsunuz?
Liitfen agiklaymiz.

2. Cevrim ici sinavlarda karsilastigimiz genel problemler nelerdir? Liitfen belirtiniz.

3. Sizce gevrim ici sinavlarda degistirilmesi / gelistirilmesi gereken boliim / boliimler var
midir? Varsa bunlar nelerdir? Liitfen nedenini agiklayiniz.

4. Cevrim igi sinavlarda yiiz yiize sinavlara oranla ekstra siire verilmesi gerektigini
diistintiyor musunuz? Neden?

5. Cevrim i¢i smnavlarda ger¢ek performansinizi gosterdiginizi diigiiniiyor musunuz?
Liitfen agiklaymiz.

6. Cevrim i¢i sinavlarda en ¢ok zorlandiginiz beceri hangisidir? Neden?

7. Cevrim i¢i smavlarda yasadiginiz problemler smavin ¢evrim i¢i olmasindan mi
kaynaklaniyor, yoksa genel olarak yasadiginiz problemler mi? Liitfen agiklaymiz.

8. Bir tercih hakkiniz olsaydi, ¢evrim i¢i sinavlart mi yoksa yiiz yiize sinavlart mi tercih
ederdiniz? Neden?

9. Dil becerisinin/becerilerinin (okuma - dinleme - konugma - yazma) smavi ¢evrim igi
olarak devam ettirilecek olsa, bu becerinin/becerilerin hangisi olmasini isterdiniz?

Litfen agiklaymiz.
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Appendix-3. Online Form for Instructors

Examining online testing practices in foreign language education through the lens of
instructors and students
Dear participant,
This study aims at examining online testing practices in foreign language education through the

lens of teachers and students.

The data collected within the scope of the research will be kept confidential and used solely for

scientific purposes.
Your sincere answer to the questions will significantly contribute to the findings of the research.
Thank you in advance for your contribution to the research.

Inst. Kerime Asma
kerimeasmaa@gmail.com
Demographic Information
Gender:
Age:

Educational Background:

Teaching experience in this institution (year):
Teaching experience (Overall):

Computer skills:

Basic Medium Advanced Expert

Active internet usage background:

Less than one year 1-3 years 3-5 years More than 5 years

Distance/online education experience status (prior to COVID-19 pandemic):

YES NO
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If your answer is "YES" for the previous question, for how long? :

Open-ended questions

1. How do you find online testing practices in your institution? Do you think the existing
practices are practical if the distance education continues? Please explain.

2. Are there any deficiency / deficiencies that you have detected or experienced in online
testing practices? If any, what are your suggestions for eliminating them?

3. Are there any particular skill/skills you have difficulty measuring in online testing
practices? If any, what kind of problems do you have? Please explain.

4. What are the common problems you experience with online testing practices? Please
explain.

5. In your opinion, what are the advantages and disadvantages of online testing? Please
explain.

6. If you were to develop an alternative model to existing online testing practices, what

kind of model would you design? Why? Please explain.
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Kisisel Bilgiler

Ad1 ve Soyadi
Dogum Yeri ve Tarihi
Egitim Durumu

Lisans Ogrenimi

Bildigi Yabanci Diller
Is Deneyimi

Calistigi Kurumlar
Tletisim

E-posta

Tarih

0Z GECMIS

: Kerime ASMA

: Antalya / 19.03.1990

: Akdeniz Universitesi, Egitim Fakiiltesi

Ingilizce Ogretmenligi (2010-2015)

: Ingilizce, Ispanyolca

: Antalya Bilim Universitesi (2017-halen ¢alisiyor)

: kerimeasmaa@gmail.com

:16.08.2021
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BIiLDIRIM

Hazirladigim tezin tamamen kendi c¢alismam oldugunu ve her alintiya kaynak
gosterdigimi taahhiit eder, tezimin kagit ve elektronik kopyalarinin Akdeniz Universitesi
Egitim Bilimleri Enstitiisii arsivlerinde asagida belirtti§im kosullarda saklanmasina izin

verdigimi onaylarim.

[] Tezimin tamami her yerden erisime agilabilir.
[0 Tezim sadece Akdeniz Universitesi yerleskelerinden erigsime agilabilir.

M Tezimin/Raporumun 1 (bir) yil siireyle erisime agilmasini istemiyorum. Bu siirenin sonunda

uzatma i¢in bagvuruda bulunmadigim takdirde, tezimin tamami her yerden erisime agilabilir.

16.08.2021
Kerime ASMA
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